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NBPS Middle School Scope and Sequence 

 

Grade 6- World Geography 
Sixth graders study the world outside the United States and North America and 

systematically learn geography around the world continent by continent, similar 

to the way in which atlases are organized.  The students address standards that 

embed five major concepts: location, place, human interaction with the 

environment, movement, and regions.   

 

Grade 7- Ancient Civilizations 
The curriculum for grade 7 is designed to provide students with an in-depth 

understanding of the major events, people, and movements that have shaped 

ancient history commencing with the year 3000 B.C. and culminating with the 

significant events and people associated with the decline of the Roman Empire in 

550 A.D.  Incorporated with the study of ancient history will be a study of world 

geography as it affected the development of ancient civilizations.  This instruction 

will be accomplished with the utilization of critical thinking skills, research with 

primary source documents, and the use of project-based learning.  

 

Grade 8- Introduction to United States History 
The objective of the curriculum for grade 8 is to provide students with an in-depth 

understanding of the major events, people, and movements that have shaped 

American history beginning with the Age of Exploration and continuing with a 

study of the seventeenth century colonial settlements, the American Revolution 

and the Constitutional Era.  Emphasis in the course will be placed on the 

development of critical thinking skills, research with primary sources, and the 

utilization of project-based learning.  Relevant United States geography wi9ll be 

correlated with the historical events that have encompassed the period from the 

Age of Exploration through the Constitutional Era.  This course will provide the 

students with the necessary foundation to be successful with the study of history 

at the high school level.   
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Grade 6- Units of Study 

Unit Title Time Frame 
1 Map Skills: South America Sept- Nov (8-10 weeks) 

2 Five Themes of Geography: Europe and Africa Dec-March (10-12 weeks 

4 Civics, Government, and Economics: Asia April-June(8-10 weeks) 

 

 

Grade 7- Units of Study 
Unit Title Time Frame 

1 Human Origins in Africa through the Neolithic Age Sept (3-4 weeks) 

2 Mesopotamia Oct- Nov (6 weeks) 
3 Phoenicia and Israel* Dec (2 weeks) 

4 Egypt: An ancient river civilization Jan-Feb (8 weeks) 
5 Ancient Greece March-April (8weeks) 

6 Ancient Rome May-June  (8weeks) 
*Phoenicia can be completed after Mesopotamia, and Israel after Egypt.  It is a 
small unit that can be divided and fit in appropriately.   
 

Grade 8- Units of Study 

Unit Title Time Frame 
1 Age of Exploration and Colonization Sept- Nov (10 weeks) 

2 The Birth of a Nation: The American Revolution Dec-March (10-12 weeks) 

3 Constitutional Era April-June(8-10 weeks) 
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Overarching Essential Questions:  

Along with essential questions connected to content units of study, overarching 

skill-based and content related essential questions help vertically align our 

current middle school curriculum. These skills are not taught in isolation, but are 

embedded in the content.  Many of these skills might be taught and reinforced 

multiple times within a unit, and throughout the year.   

 

Skill-Based Topics:  Essential Questions:  
Researching: Gathering 
and evaluating sources 

 What do I need to know and how do I find it using 
credible and reliable sources? 

Synthesis: drawing 
informed conclusions to 
create new understanding 

 What inferences, conclusions, decisions, and/or 
predictions can I make based on the information 
that I have? 

Evaluating, Analyzing and 
Using Evidence: 

 How do I use evidence that I found (to build and 
support a claim)? 

Social Studies Content:  Essential Questions: 

Civics  What makes a good citizen? 

 What are basic freedoms and rights all citizens 
should have? 

Government and Politics  How are rules/laws/decisions made and why are 
they important?  

  How do different political systems develop and 
how do they impact society?  

Geography  How does where you live affect how you live?  

 Why do people, goods or ideas move?  

  How does geography affect growth and 
development of societies/communities?  

 How do humans impact the physical and political 
world? 

Culture   What happens when cultures interact? 
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Social Studies Vocabulary- The following is a list of essential vocabulary, 

additional vocabulary instruction should occur based on grade level, student 

need, and text dependency. 

 AD 

 BC 

 BCE 

 CE 

 century 

 civilization 

 climate 

 continent 

 country 

 culture 

 custom 

 delta 

 desert 

 drought 

 economy 

 era 

 erosion 

 ethnic group 
 

 geography 

 glacier 

 government 

 human resource 

 hurricane 

 island 

 isthmus 

 linguistic group 

 location 

 monsoon 

 mountain 

 nation 

 natural resource 

 ocean 

 peninsula 

 physical features 

 plain  

 plateau 
 

 politics 

 rain forest 

 region 

 religious group 

 resources 

 river 

 settlement 

 society 

 trade 

 tropics 

 tundra 

 urbanization 

 wind currents 
 

 

 

 

 

 

 

 

 

 

 

 

 



6 
 

Unit or Topic: Unit 1 

Human Origins in Africa through the 

Neolithic Age  

This unit discusses… 

- Paleolithic and Neolithic Ages 
- Metallurgy (technology) 
- Characteristics of civilizations 

Course/Subject: Ancient Civilizations 

Grade Level: 7th  

Time Frame: 3-4 weeks 

 

Established Goals:  

MA History Curriculum Framework:  

 

HUMAN ORIGINS IN AFRICA THROUGH THE NEOLITHIC AGE  

 

7.1 Describe the great climatic and environmental changes that shaped the earth and 

eventually permitted the growth of human life. (H)  

 

7.2 Identify sites in Africa where archaeologists have found evidence of the origins of modern 

human beings and describe what the archaeologists found. (G, H)  

 

7.3 Describe the characteristics of the hunter-gatherer societies of the Paleolithic Age (their 

use of tools and fire, basic hunting weapons, beads and other jewelry). (H) 

 

7.4 Explain the importance of the invention of metallurgy and agriculture (the growing of 

crops and the domestication of animals). (H)  

 

7.5 Describe how the invention of agriculture related to settlement, population growth, and 

the emergence of civilization. (H)  

 

7.6 Identify the characteristics of civilizations. (H, G, E) 

A. the presence of geographic boundaries and political institutions  

B. an economy that produces food surpluses  

C. a concentration of population in distinct areas or cities  

D. the existence of social classes  

E. developed systems of religion, learning, art, and architecture  

F. a system of record keeping  
 

CCSS Reading for Literacy in History/Social Studies:  

RH.1: Cite specific textual evidence to support analysis of primary and secondary sources.  

RH.2: Determine the central ideas or information of a primary or secondary source; provide 

an accurate summary of the source distinct from prior knowledge or opinions  

RH.3: Identify key steps in a text’s description of a process related to history/social studies 

(e.g., how a bill becomes law, how interest rates are raised or lowered).  

RH.4: Determine the meaning of words and phrases as they are used in a text, including 

vocabulary specific to domains related to history/social studies.  
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RH.5: Describe how a text presents information (e.g., sequentially, comparatively, causally).  
RH.6: Identify aspects of a text that reveal an author’s point of view or purpose (e.g., loaded 
language, inclusion or avoidance of particular facts).  
RH.7: Integrate visual information (e.g., in charts, graphs, photographs, videos, or maps) with 
other information in print and digital texts.  
RH.8:Distinguish among fact, opinion, and reasoned judgment in a text.  
RH.9: Analyze the relationship between a primary and secondary source on the same topic.  
 
CCSS Writing in History/Social Studies:  
WHST.1: Write arguments focused on discipline-specific content.  

a. Introduce claim(s) about a topic or issue, acknowledge and distinguish the 
claim(s) from alternate or opposing claims, and organize the reasons and 
evidence logically.  

b. Support claim(s) with logical reasoning and relevant, accurate data and evidence 
that demonstrate an understanding of the topic or text, using credible sources.  

c. Use words, phrases, and clauses to create cohesion and clarify the relationships 
among claim(s), counterclaims, reasons, and evidence.  

d. Establish and maintain a formal style.  
e. Provide a concluding statement or section that follows from and supports the 

argument presented.  
WHST.2: Write informative/explanatory texts, including the narration of historical events, 
scientific procedures/ experiments, or technical processes.  

a. Introduce a topic clearly, previewing what is to follow; organize ideas, 
concepts, and information into broader categories as appropriate to achieving 
purpose; include formatting (e.g., headings), graphics (e.g., charts, tables), 
and multimedia when useful to aiding comprehension.  

b. Develop the topic with relevant, well-chosen facts, definitions, concrete details, 
quotations, or other information and examples.  

c. Use appropriate and varied transitions to create cohesion and clarify the 
relationships among ideas and concepts.  

d. Use precise language and domain-specific vocabulary to inform about or 
explain the topic.  

e. Establish and maintain a formal style and objective tone.  
f. Provide a concluding statement or section that follows from and supports the 

information or explanation presented.  
WHST.4: Produce clear and coherent writing in which the development, organization, and 
style are appropriate to task, purpose, and audience.  
WHST.5: With some guidance and support from peers and adults, develop and strengthen 
writing as needed by planning, revising, editing, rewriting, or trying a new approach, focusing 
on how well purpose and audience have been addressed.  
WHST.6: Use technology, including the Internet, to produce and publish writing and present 
the relationships between information and ideas clearly and efficiently.  
WHST.7: Conduct short research projects to answer a question (including a self-generated 
question), drawing on several sources and generating additional related, focused questions 
that allow for multiple avenues of exploration.  
WHST.8: Gather relevant information from multiple print and digital sources, using search 
terms effectively; assess the credibility and accuracy of each source; and quote or 
paraphrase the data and conclusions of others while avoiding plagiarism and following a 
standard format for citation.  
WHST.9: Draw evidence from informational texts to support analysis, reflection, and 
research.  
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WHST.10: Write routinely over extended time frames (time for reflection and revision) and 
shorter time frames (a single sitting or a day or two) for a range of discipline-specific tasks, 
purposes, and audiences.  
*Note: Students’ narrative skills continue to grow in these grades. The standards require that 
students be able to incorporate narrative elements effectively into arguments and 
informative/explanatory texts. In history/social studies, students must be able to incorporate 
narrative accounts into their analyses of individuals or events of historical import. –Pg. 78 
Massachusetts Curriculum Framework for English Language Arts and Literacy, March 2011 
 

Resources: 

 Textbooks: 

 Ancient Civilizations Through the Renaissance,  Holt McDougal 

 Chapter 2- The Stone Ages and Early Cultures- pg. 25-47 

 Words to Know pg. H5 

 Geography Review pg. 12-19 

 Social Studies: Ancient Civilizations, Harcourt Brace 
o Chapter 1 

 Supplemental Workbooks/Activities 

 Early Human Migration Map 

 Domestication Map 

 Early Hominid Fossil Site Map 
 

Primary Sources:  

Caves of Lascaux, Stone tools, visuals of artifacts 

 

Online Resources:  

Link to resources listed in lesson sequence:  
https://drive.google.com/open?id=0B8amFDr6vptQWmxTME95TUVUSjA 
 
hmhsocialstudies.com - online resource connected to text- contains an abundance of 
useful supplemental materials 
 

Students will understand that… 

Content: 

 
U1. Geography can help shape a place’s 
history. 
 
U2. The past can help people better understand 
the present and plan for the future. 
 
U3.Early humans depended on their natural 
environment for food and shelter. 
 

U4. Prehistoric people learned to adapt to their 

environment by creating simple tools, using fire, 

Essential Questions to Guide Learning 

& Inquiry 

 
How does geographic location impact 
people? 

How do historians and archaeologists use 

clues to understand how people lived in 

the past? 

 

How did prehistoric people use the 

resources in their environments to adapt 

and advance? 
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and language. 

U5. As people migrated around the world they 

learned to adapt to new environments 

 

U6. The development of agriculture brought 

great changes to human society 

 

  
 Reading and Writing: 

 A text’s features, structure, and 
characteristics facilitate the reader’s 
ability to make meaning of the text.  

 Good readers compare, infer, synthesize, 
and make connections to make text 
relevant and useful.  

 Good writers develop and refine their 
ideas for thinking, learning, and 
communicating  

 A writer selects a form based on 
audience and purpose.  

 Oral discussion helps to build 
connections to others and create 
opportunities for learning.  

 

How did the development of fire lead to 

prehistoric man migrating throughout the 

world? 

 

How did the development of farming 

change life for early man? 

 

What does the use of tools tell us about a 

society? 

 

 

 

Students will know… 

 

 The difference between primary and 
secondary sources 

 

 Content-specific vocabulary encountered in 
multiple text 
 

 Key content-specific vocabulary related to 
human origins and the Neolithic age 
 

 How to determine a central theme or idea 
from piece of informational text 

 

 

Students will be able to … 

 

Content:  
Describe how the great climatic and 

environmental changes shaped the earth 

and eventually permitted the growth of 

human life. 

 

Identify the sites in Africa where 

archaeologists have found evidence of the 

origins of modern human beings and be 

able to describe what the archaeologists 

found.  

 

Describe the characteristics of the hunter-

gatherer societies of the Paleolithic Age 

and how they used tools and fire, basic 

hunting weapons, beads and other jewelry. 

 

Describe how the invention of agriculture 
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related to settlement, population growth, 

and the emergence of civilization.   

 

Identify the characteristics of civilizations. 

A. the presence of geographic boundaries 

and political institutions  

B. an economy that produces food 

surpluses  

C. a concentration of population in distinct 

areas or cities  

D. the existence of social classes  

E. developed systems of religion, learning, 

art, and architecture  

F. a system of record keeping 
 
Literacy 
Read, analyze, and interpret primary and 
secondary sources. 
 
Cite explicit and inferential textual 
evidence to support conclusions in 
discussion and in writing. 
 
Read closely first with support and then 
independently for a specific purpose 
related to the task.   
 
Determine the main idea of a text, and 
identify aspects of the text that reveal the 
author’s point of view or purpose.   
 
Analyze and interpret various types of 
maps, charts, and graphs. 
 
Explain and apply content-specific 
vocabulary. 
 
Assess the credibility and accuracy of 
sources. 
 
Use technology as a tool to research, 
organize, evaluate, and communicate 
information. 
 
Take notes and write, using quotes and 
paraphrasing, avoiding plagiarism and 
providing bibliographic information.   
 
Raise, consider, discuss, read and write 
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about key questions regarding human 
origins 
 
Make judgments and decisions based on 
historical situations. 
 
Speak coherently and effectively present 
information to a large group 
 
 
 
 
 
 

Assessment Evidence 

Performance Tasks 

 Pre test 

 Performance Task #1: (See lesson 4) 
Students will complete a Venn diagram 
comparing Hunter-gatherers to early 
farmers (food producers). Using the 
evidence from the Venn diagram complete 
a writing assignment that summarizes the 
lifestyles of early farmers to the lifestyle of 
hunters and gatherers.  Example prompt: 

o  Early man transitioned from hunting 
and gathering their food, to producing 
it.  Compare and contrast hunters and 
gatherers to early farmers.    

 Task 2: 
o Characteristics of a Civilizations 

Flip-Book (Lesson 5) 

Other Assessment Evidence 

 On-going interactive notebook: Entries 
will include sections for each civilization 
documenting countries, cities, bodies of 
water, landforms, key vocabulary, 
maps, and graphic organizers to note-
take information. 

 Students’ contributions and 
demonstration of understanding during 
discussions. 

 Two-Column notes/T-chart used for 
note taking, primary source analysis, 
pre-writing activities. 

 Written responses to text-dependent 
questions. 

 Optional quizzes for vocabulary or 
comprehension.  

 Independent analysis of maps, charts, 
and graphs. 

 

Key Criteria for Performance Assessment 

 

 Written answers should include evidence 
from the text to support student answers.   

 Writing rubrics should be used to assess 
the learning on all performance tasks  
 

  

Key Criteria for Other Assessments 

 

 Logical and comprehensible idea 
development 

 Textual evidence from the text used 
appropriately and accurately  

 Use of standard English conventions in 
writing and speaking 

 Proficient use of content-specific 
vocabulary and map skills 
 

Possible Accommodations – Performance Possible Accommodations – other 
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task 

 

Scaffold learning tasks for struggling students 

by dividing parts of the assessment into smaller 

work tasks.  

 

Provide graphic organizers to assist with writing 

tasks and student checklists to self-monitor. 

assessments 

Provide audio and visual access to support 

text comprehension for struggling learners. 

 

Provide an outline or summary of the text. 

 

Anchor Charts for Student Reference 

 

Differentiate close reading by reducing the 

number of paragraphs and practicing 

ongoing assessment of student progress 

to inform decisions about the students that 

need additional support.  

 

Apply RETELL strategies for ELL students 

 

Provide direct instruction of vocabulary: 

 Provide a description, explanation, 
or example of the new term. 

 Ask students to restate the 
description, explanation, or 
example in their own words. 

 Ask students to construct a picture, 
pictograph, or symbolic 
representation of the term. 

 Engage students periodically in 
activities that help them add to their 
knowledge of the terms through 
students discourse and written 
work. 

 Periodically ask students to discuss 
the terms with one another. 

Learning Plan 

 

Summary of Key Learning Events and Instruction          

In general: 

 Define vocabulary using context clues 

 Close reading (supported and then independent) with text-dependent questions to use 
with individuals and groups 

 Discussion in various modes (turn and talk, small group, think/pair/share, whole group, 
jigsaw) 

 Text-Dependent Questions  

 Direct Instruction in analysis of primary and secondary sources 

 Direct instruction in key vocabulary 

 Direct instruction in writing 
 

** Lessons are organized into topics and some are meant to extend over the course of 
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several days 

 

Lesson 1: Exploration of Essential Questions (The unit should be “bookended” by an 

essential question exploration session, meaning that you begin exploring the essential 

questions and end the unit by looking at them again and reexamine them as a class and in 

collaborative groups.  Throughout the unit, teachers should refer back to essential questions 

and encourage students to consider them throughout the unit.) 

 Students can examine questions through collaborative groups, think-pair-share 
activities, journal writing or other such collaborative activities that help students 
engage in academic discourse.   

 Geography Review: Physical and human geography contribute to the study of 
history.  Geography affects resources, shapes culture, and influences history.   
 

Lesson 2: The First People 

 Key Vocabulary: prehistory, hominid, ancestor, tool, Paleolithic Era, society, hunter-
gatherers, history, historians, archaeology, archaeologists, fossil, artifacts, primary 
source, secondary source)  

 Student will read pages 28-34 in text “Ancient Civilizations: Through the Renaissance. 
Answer guided reading questions; Section 1 assessment. 

 Students will respond to one of the following prompts using vocabulary terms;  
Imagine an unexpected mudslide buried your house and its contents. Two hundred years later 

the site is dug up by archaeologists.  Tell which artifacts in your house will have survived; 

explain why.  What might have happened to any bodies buried in the mudslide? 

 Create map of :  Early Hominid Fossil Site Map 
 Read from online text resource: The Stone Ages and Early Cultures: Primary Source- The 

Discovery of Chauvet Cave 
 

Lesson 3:  Early Human Migration 

 Key Vocabulary; ancestor, society, culture, hunter-gatherers, migrate, ice ages, land 
bridge. 

 Students will read pages 36-39 in text “Ancient Civilizations: Through the Renaissance” 
Answer guided reading questions Unit 2 assessment. 

 Students will complete an Archaeological dig activity in which they will identify items as 
being either artifacts or fossils, and what their possible uses could have been to the 
“early” people they came from (a box with various items, and fossils will be given to each 
group to exam, identify and record on the attached chart) (see Google docs link) 

 

Lesson 4:  Beginnings of Agriculture 

 Key Vocabulary; domestication, agriculture, development, megaliths, livestock, produce 

 Students will read pages 40-43 in text “Ancient Civilizations:  Through the Renaissance”.  
Answer guided reading questions Unit 3 assessment. 

 Students will read and respond to text based questions about “Skara Brae” (Harcourt 
Brace book pages 72-76).  
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 Students will read the web based article “The Agricultural Revolution”, annotate the text, 
and answer the reading comprehension questions that go along with it.  (see Google docs 
link) 

 Complete text supplemental resource:  The Stone Ages and Early Cultures: History and 
Geography- Agriculture and Animals 

 Performance Task #1: Students will complete a Venn diagram comparing Hunter-
gatherers to early farmers (food producers). Using the evidence from the Venn Diagram 
complete a writing assignment that summarizes the lifestyles of early farmers to the 
lifestyle of hunters and gatherers.  Example prompt: 

                      Early man transitioned from hunting and gathering their food, to producing it.    

                         Compare and contrast hunters and gatherers to early farmers.    

 

Lesson 5: Characteristics of a Civilization 

 Key Vocabulary terms; civilization, urban areas, monuments, division of labor, social 
classes, written communication. 

 Students will read “Characteristics of a Civilization” article (see attached).  They will 
define their key vocabulary terms from the article, the ill take two column notes from the 
article, and they answer reading comprehension questions that go along with the article.   

 Students will create a flip chart that displays the characteristics of civilization including a 
definition, example, and picture for each. 

Lesson 6: Revisit Essential Questions and goals for the unit. 
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Unit or Topic: Unit 2 

Mesopotamia 

Mesopotamia: Site of Several Ancient 
River Civilizations, c. 3500-1200 BC/BCE 
 

 Geographic location shapes the 
development of Mesopotamia (The 
Tigris and Euphrates Rivers and 
the Fertile Crescent) 

 Polytheistic beliefs  

 Inventions and Innovations 

 Hammurabi and His Code of Laws 
 

Course/Subject: Ancient Civilizations 

 

Grade Level: 7th 

 

Time Frame: October – November 

(8 weeks) 

 

Established Goals:  

MA History Curriculum Framework:  

 

Mesopotamia: Site of Several Ancient River Civilizations, c. 3500-1200 BC/BCE 
        

       7.7 On a historical map, locate the Tigris and Euphrates Rivers and identify Sumer,   

       Babylon, and Assyria as successive civilizations and empires in this region, and  

       explain why the region is sometimes called “the Fertile Crescent.” On a modern map  

       of western Asia, identify the modern countries in the region (Iraq, Iran, and Turkey).  

       (H, G, E) 

 

7.8 Identify polytheism (the belief that there are many gods) as the religious belief of 
the people in Mesopotamian civilizations. (H) 

 

      7.9 Describe how irrigation, metalsmithing, slavery, the domestication of animals,   

      and inventions such as the wheel, the sail, and the plow contributed to the growth of     

      Mesopotamian civilizations. (H, E)  

 
      7.10 Describe the important achievements of Mesopotamian civilization. (H, C, E) 

a. its system of writing (and its importance in record keeping and tax collection)  
b. monumental architecture (the ziggurat) 
c. art (large relief sculpture, mosaics, and cylinder seals)  

 
7.11 Describe who Hammurabi was and explain the basic principle of justice in 
Hammurabi’s Code (“an eye for an eye”). (H, C, E) 

 

CCSS Reading for Literacy in History/Social Studies:  

RH.1: Cite specific textual evidence to support analysis of primary and secondary 

sources.  

RH.2: Determine the central ideas or information of a primary or secondary source; 
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provide an accurate summary of the source distinct from prior knowledge or opinions  

RH.3: Identify key steps in a text’s description of a process related to history/social 

studies (e.g., how a bill becomes law, how interest rates are raised or lowered).  

RH.4: Determine the meaning of words and phrases as they are used in a text, including 

vocabulary specific to domains related to history/social studies.  

RH.5: Describe how a text presents information (e.g., sequentially, comparatively, 
causally).  
RH.6: Identify aspects of a text that reveal an author’s point of view or purpose (e.g., 
loaded language, inclusion or avoidance of particular facts).  
RH.7:Integrate visual information (e.g., in charts, graphs, photographs, videos, or maps) 
with other information in print and digital texts.  
RH.8:Distinguish among fact, opinion, and reasoned judgment in a text.  
RH.9: Analyze the relationship between a primary and secondary source on the same 
topic.  
 
CCSS Writing in History/Social Studies:  
WHST.1: Write arguments focused on discipline-specific content.  

f. Introduce claim(s) about a topic or issue, acknowledge and distinguish the 
claim(s) from alternate or opposing claims, and organize the reasons and 
evidence logically.  

g. Support claim(s) with logical reasoning and relevant, accurate data and 
evidence that demonstrate an understanding of the topic or text, using 
credible sources.  

h. Use words, phrases, and clauses to create cohesion and clarify the 
relationships among claim(s), counterclaims, reasons, and evidence.  

i. Establish and maintain a formal style.  
j. Provide a concluding statement or section that follows from and supports the 

argument presented.  
WHST.2: Write informative/explanatory texts, including the narration of historical events, 
scientific procedures/ experiments, or technical processes.  

g. Introduce a topic clearly, previewing what is to follow; organize ideas, 
concepts, and information into broader categories as appropriate to 
achieving purpose; include formatting (e.g., headings), graphics (e.g., 
charts, tables), and multimedia when useful to aiding comprehension.  

h. Develop the topic with relevant, well-chosen facts, definitions, concrete 
details, quotations, or other information and examples.  

i. Use appropriate and varied transitions to create cohesion and clarify the 
relationships among ideas and concepts.  

j. Use precise language and domain-specific vocabulary to inform about or 
explain the topic.  

k. Establish and maintain a formal style and objective tone.  
l. Provide a concluding statement or section that follows from and supports 

the information or explanation presented.  
WHST.4: Produce clear and coherent writing in which the development, organization, 
and style are appropriate to task, purpose, and audience.  
WHST.5:With some guidance and support from peers and adults, develop and 
strengthen writing as needed by planning, revising, editing, rewriting, or trying a new 
approach, focusing on how well purpose and audience have been addressed.  
WHST.6: Use technology, including the Internet, to produce and publish writing and 
present the relationships between information and ideas clearly and efficiently.  
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WHST.7: Conduct short research projects to answer a question (including a self-
generated question), drawing on several sources and generating additional related, 
focused questions that allow for multiple avenues of exploration.  
WHST.8: Gather relevant information from multiple print and digital sources, using 
search terms effectively; assess the credibility and accuracy of each source; and quote 
or paraphrase the data and conclusions of others while avoiding plagiarism and 
following a standard format for citation.  
WHST.9: Draw evidence from informational texts to support analysis, reflection, and 
research.  
WHST.10: Write routinely over extended time frames (time for reflection and revision) 
and shorter time frames (a single sitting or a day or two) for a range of discipline-specific 
tasks, purposes, and audiences.  
*Note: Students’ narrative skills continue to grow in these grades. The standards require 
that students be able to incorporate narrative elements effectively into arguments and 
informative/explanatory texts. In history/social studies, students must be able to 
incorporate narrative accounts into their analyses of individuals or events of historical 
import. –Pg. 78 Massachusetts Curriculum Framework for English Language Arts and 
Literacy, March 2011 
 

Resources: 

Holt McDougal: World History; Ancient Civilizations Through the Renaissance  

Chapter 3: Mesopotamia and the Fertile Crescent- pgs. 50-81  

 

Harcourt Brace: Social Studies; Ancient Civilizations – pgs. 327-365 

 

Online Resources 

 

Link to resources listed in lesson sequence:  
https://drive.google.com/open?id=0B8amFDr6vptQdWZiM2pJck1qZVE 

 

http://hmhsocialstudies.com/- online resource connected to text- contains an 
abundance of useful supplemental materials 
 
http://sheg.stanford.edu/hammurabis-code 
 
http://raftassignments.wikispaces.com/ 
 
http://www.mesopotamia.co.uk/menu.html 
 

Primary Sources:  

Hammurabi’s Code 

from the Epic of Gilgamesh pg. 70-71 

 

Students will understand that… 

Content: 

Essential Questions to Guide Learning 

& Inquiry 

https://drive.google.com/open?id=0B8amFDr6vptQdWZiM2pJck1qZVE
http://hmhsocialstudies.com/-
http://sheg.stanford.edu/hammurabis-code
http://raftassignments.wikispaces.com/
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 Technology changed life in 
Mesopotamia  
 

 The development of a writing and 
record system led to Hammurabi’s 
Code of Laws.  
 

Reading and Writing: 

 A text’s features, structure, and 
characteristics facilitate the reader’s 
ability to make meaning of the text.  

 Good readers compare, infer, 
synthesize, and make connections to 
make text relevant and useful.  

 Good writers develop and refine their 
ideas for thinking, learning, and 
communicating  

 A writer selects a form based on 
audience and purpose.  

 Oral discussion helps to build 
connections to others and create 
opportunities for learning.  

 

How does geography influence the 

development of a civilization? 

 

How can an invention or innovation 

improve society? 

 

How can religion influence society? 

 

What is the purpose of law…to promote 

good or punish the bad? 

 

 

 

 

 

Students will know… 

 

 Important achievements of 
Mesopotamian civilization. 

 

 Who Hammurabi was and explain the 
basic principle of justice in 
Hammurabi’s Code 

 

 How to apply geography skills, and 
compare historical maps from ancient 
civilizations to modern maps of 
present-day countries. 
 

 Key content-specific vocabulary related 
to Mesopotamia 
 

 How to determine a central theme or 
idea from piece of informational text 

 

 The difference between primary and 
secondary sources 

 

 The characteristics of civilizations 

Students will be able to … 

Content:  

On a historical map, locate the Tigris and 

Euphrates Rivers and identify Sumer, 

Babylon, and Assyria as successive 

civilizations and empires in this region, and  

explain why the region is sometimes called 

“the Fertile Crescent.”  

 

On a modern map of western Asia, identify 

the modern countries in the region (Iraq, 

Iran, and Turkey).  

 

Identify polytheism (the belief that there 

are many gods) as the religious belief of 

the people in Mesopotamian civilizations. 

 

Describe how irrigation, the domestication 

of animals, and inventions such as the 

wheel, the sail, and the plow contributed to 

the growth of Mesopotamian civilizations.  

 
Describe the important achievements of 
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within each Unit of study. 
 

A.  the presence of geographic 

boundaries and political institutions 

B.  an economy that produces food 

surpluses 

C.  a concentration of population in 

distinct areas or cities 

D.  the existence of social classes 

E.  developed systems of religion, 

learning, art, and architecture 

F.  a system of record keeping  

 

 
 

Mesopotamian civilization such as 
Cuneiform and the Ziggurat. 
Describe who Hammurabi was and explain 
the basic principle of justice in 
Hammurabi’s Code (“an eye for an eye”). 
Evaluate how technology changed life in 
Mesopotamia with its control of water. 
Analyze how the development of a writing 
and record system led to Hammurabi’s 
Code of Laws.  

Literacy:  
Read, analyze, and interpret primary and 
secondary sources. 
 
Cite explicit and inferential textual 
evidence to support conclusions in 
discussion and in writing. 
 
Read closely first with support and then 
independently for a specific purpose 
related to the task.   
 
Determine the main idea of a text, and 
identify aspects of the text that reveal the 
author’s point of view or purpose.   
 
Analyze and interpret various types of 
maps, charts, and graphs. 
 
Explain and apply content-specific 
vocabulary. 
 
Assess the credibility and accuracy of 
sources. 
 
Use technology as a tool to research, 
organize, evaluate, and communicate 
information. 
 
Take notes and write, using quotes and 
paraphrasing, avoiding plagiarism and 
providing bibliographic information.   
 
Raise, consider, discuss, read and write 
about key questions regarding 
Mesopotamia 
 
Make judgments and decisions based on 
historical situations. 
 
Speak coherently and effectively present 
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information to a large group 
 
Synthesize knowledge of exploration and 
colonization and reflect on learning by 
creating a finished product that is 
representative of personalization of 
information 

 

Assessment Evidence 

Performance Tasks 

 

Task 1: RAFT- Inventions and 
Innovations- Students will research and 
create a brochure, commercial, poster, 
etc. that explains one of the advances 
or innovations the Mesopotamian 
civilization is responsible for. (Lesson 
5) 
 

 Task 2: Common Formative 
Assessment: Were Hammurabi’s 
Code of Laws Just?- from Stanford’s 
Reading Like a Historian Series-
http://sheg.stanford.edu/hammurabis-
code:  (Lesson 7)- Students will 
analyze Hammurabi’s code and 
answer a writing prompt using their 
own analysis and textual evidence to 
support their answer.  Prompt: Based 
on the three documents write an 
essay explaining the basic principles of 
justice in Hammurabi’s Code using text 
evidence.  Do you believe 
Hammurabi’s Code was just under the 
premise of “an eye for an eye”?  
Support your argument using 
evidence from at least 2 of the 
documents. 

 

 
 

Other Assessment Evidence 

 Students’ contributions and 
demonstration of understanding during 
discussions. 

 Two-Column notes/T-chart used for 
note taking, primary source analysis, 
pre-writing activities. 

 Written responses to text-dependent 
questions. 

 Optional quizzes for vocabulary or 
comprehension.  

 Independent analysis of maps, charts, 
and graphs. 

 On-going journal writing: Entries may 
be written on a daily basis in class or at 
home, after each lesson, or at any time 
the teacher and/or student feels 
appropriate. Journals may be used as 
a means of assessment. 
 

Key Criteria for Performance 

Assessment 

 

 Written answers should include 
evidence from the text to support 
student answers.   

 Writing rubrics should be used to 

Key Criteria for Other Assessments 

 

 Logical and comprehensible idea 
development 
 

 Textual evidence from the text used 

http://sheg.stanford.edu/hammurabis-code
http://sheg.stanford.edu/hammurabis-code
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assess the learning on all performance 
tasks  

  

appropriately and accurately  
 

 Use of standard English conventions in 
writing and speaking 

 

 Proficient use of content-specific 
vocabulary and map skills 
 

Possible Accommodations – 

Performance task 

 

Scaffold learning tasks for struggling 

students by dividing parts of the 

assessment into smaller work tasks.  

 

Provide graphic organizers to assist with 

writing tasks and student checklists to self-

monitor. 

Possible Accommodations – other 

assessments 

Provide audio and visual access to support 

text comprehension for struggling learners. 

 

Provide an outline or summary of the text. 

 

Use Anchor Charts for Student Reference 

 

Differentiate close reading by reducing the 

number of paragraphs and practicing 

ongoing assessment of student progress 

to inform decisions about the students that 

need additional support.  

 

Apply RETELL strategies for ELL students 

 

Provide direct instruction of vocabulary: 

 Provide a description, explanation, 
or example of the new term. 

 Ask students to restate the 
description, explanation, or 
example in their own words. 

 Ask students to construct a picture, 
pictograph, or symbolic 
representation of the term. 

 Engage students periodically in 
activities that help them add to their 
knowledge of the terms through 
students discourse and written 
work. 

 Periodically ask students to discuss 
the terms with one another. 

Learning Plan 

 

Summary of Key Learning Events and Instruction          
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In general: 

 Close reading (supported and then independent) with text-dependent questions to 
use with individuals and groups 

 Discussion in various modes (turn and talk, small group, think/pair/share, whole 
group, jigsaw) 

 Text-Dependent Questions  

 Direct Instruction in analysis of primary and secondary sources 

 Direct instruction in key vocabulary 

 Direct instruction in writing 
 

** Lessons are organized into topics and some are meant to extend over the 

course of several days 

 

Introductory Lesson: Exploration of Essential Questions (The unit should be 

“bookended” by an essential question exploration session, meaning that you begin 

exploring the essential questions and end the unit by looking at them again and 

reexamine them as a class and in collaborative groups.  Throughout the unit, teachers 

should refer back to essential questions and encourage students to consider them 

throughout the unit.) 

 Students can examine questions through collaborative groups, think-pair-share 
activities, journal writing or other such collaborative activities that help students 
engage in academic discourse.   

 

Lesson 2: Geography of Ancient Mesopotamia 

 Students will read, annotate, and take notes on the geography of the Fertile 
Crescent.   

 Use a graphic organizer to list the cause and effect relationship between the 
Tigris and Euphrates River and the civilization that developed around it. 

 Key Vocabulary: silt, drought, irrigation, Euphrates River, Tigris River, Fertile 
Crescent, canals, Mesopotamia, dikes, predict 

 Complete a map activity of The Fertile Crescent and identify the ancient 
civilization on a current map of the world. 

 Complete History and Geography Activity from online resources: A Fertile Land 
 

Lesson 3: Farming and Cities 

 Students will read and take two column notes focusing on how new farming 
techniques let to the growth of cities. Guiding Questions: How did irrigation help 
farmers? What effects did irrigation have on farming settlements?  How might big 
construction projects like the building of canals and large buildings lead to laws 
and government? 

 Key Vocabulary: irrigation, canals, dikes, surplus, division of labor 

 Read and analyze from online resources: Primary Source- The Sumerian Flood 
Story 
 

Lesson 4: Religious Beliefs 

 Students will read, annotate, and use a graphic organizer to explain how religion 
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played a major role in Sumerian society.  The graphic organizer should be titled 
The Rise of Sumer and have three columns- Government, Religion, and Society 

 Guiding Questions: What is polytheism?  What kind of powers did Sumerians 
believe their gods possessed? Why did priests gain high status in Sumer? 

 Key Vocabulary: urban, city-state, government, empire, polytheism, Sargon, Ur, 
Priests, social hierarchy, monarchy 

 Read Primary Source: from the Epic of Gilgamesh 
 

Lesson 5: Innovation and Inventions 

 Students will read, annotate, and take notes on the Mesopotamian innovations 
and inventions. 

 Key Vocabulary: technology, ziggurat, merchant, social class, scribe, innovation, 
cuneiform, pictographs, architecture 

 Student will read “Mesopotamian Inventions and Innovations” articleThey will 
complete a graphic organizer that describes each invention and explains how it 
improved the lives of the Mesopotamians. (See google drive link for article, 
graphic organizer and questions)   

 Performance Task #1- Students will research and create a RAFT project 
describing the new inventions of Mesopotamia and how they are helpful for 
everyday life. (Example: A sale brochure/pamphlet, commercial, etc.) 

 

Lesson 6: Hammurabi and his Law Code 

 Students will read, annotate, and build background knowledge for the common 
formative assessment.  They will read about the rise of the Babylon and 
Hammurabi’s Code.  Read online resources: Biography of Hammurabi. 

 Key Vocabulary: conquer, empire, emperor, taxation, Code of Hammuarbi, equal 
justice, chariot. “eye for an eye”, monarch. 

 Students will read a play on Hammurabi’s Code of Laws as a class.  They will 
answer reading comprehension questions on the play, while providing text evidence. 
(See google docs link) 

 Students will use a writing graphic organizer to answer a writing prompt, using text 
evidence from the previous days reading (the play) 

 Writing Prompt: 
Based on the play and your text book, justify why King Hammurabi tells 

his subjects that the Code of Laws was created by the gods.  Use 

evidence from the text to support your answer. 

 

Lesson 7: Performance Task #2- Common Formative Assessment 

 Use Stanford’s Reading like Historian Lesson and PowerPoint-(see google drive 
link) 

 Read and analyze primary source: Hammurabi’s Code and corresponding 
documents from the lesson- Documents focus on religion, economics, and society.   

 Students will analyze Hammurabi’s code and answer a writing prompt using their 
own analysis and textual evidence to support their answer: Based on the three 
documents write an essay explaining the basic principles of justice in Hammurabi’s 
Code using text evidence.  Do you believe Hammurabi’s Code was just under the 
premise of “an eye for an eye”?  Support your argument using evidence from at 
least 2 of the documents. 
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 The writing process should include a rubric to guide writing, and an opportunity for 
peer editing, self-assessment, and writing conferences with the teacher.   

 

Lesson 8: Unit Summative Assessment and Wrap up of Essential Questions.  
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Unit or Topic: Unit 3 

Ancient Israel  

 

In this unit, students will learn about the 

rise of the ancient civilizations of Phoenicia 

and Israel. 

Course/Subject: Ancient Civilizations 

 

Grade Level: 7th 

 

Time Frame: January - February 

 

Established Goals:  

MA History Curriculum Framework:  

 

The Roots of Western Civilization: Ancient Israel, c. 2000 BC/BCE-70 AD/CE 
 
7.19 On a historical map of the Mediterranean, locate Asia Minor, Greece and 
Mesopotamia, the kingdoms of the Hittites and ancient Israel, and Egypt. On a 
modern map, locate Egypt, Greece, Israel, Jordan, Lebanon, the area governed by 
the Palestinian Authority, Syria, and Turkey. (G) 
7.20 Identify the ancient Israelites, or Hebrews, and trace their migrations from 
Mesopotamia to the land called Canaan, and explain the role of Abraham and Moses 
in their history. (H, G) 
7.21 Describe the monotheistic religion of the Israelites. (H) 

a. the belief that there is one God 
b. the Ten Commandments 
c. the emphasis on individual worth and personal responsibility 
d. the belief that all people must adhere to the same moral obligations, whether 

ruler or ruled 
e. the Hebrew Bible (Old Testament) as part of the history of early Israel.  

 
7.22 Describe the unification of the tribes of Israel under Kings Saul, David, and 
Solomon, including David’s founding of Jerusalem as his capital city in 1000 BC/BCE 
and the building of the first temple by Solomon. (H) 
7.23 Explain the expulsion/dispersion of the Jews to other lands (referred to as the 
Diaspora) after the destruction of the second temple in Jerusalem in 70 AD/CE, and 
the renaming of the country by the Romans. (H) 
Phoenicia, c. 1000-300 BC/BCE 

 
       7.17 On a map of the ancient Mediterranean world, locate Greece, Asia Minor,  
       Crete, Phoenicia, the Aegean, and the Red Sea. On a modern map, locate Greece,  
       Crete, Turkey, Lebanon, and Syria. (G) 

        7.18 Identify the Phoenicians as the successors to the Minoans in dominating  

        maritime trade in the Mediterranean from c. 1000-300 BC/BCE. Describe how the  

        Phoenician writing system was the first alphabet (with 22 symbols for consonants)  

        and the precursor of the first complete alphabet developed by the ancient Greeks  

        (with symbols representing both consonants and vowels). (H, E) 

 

CCSS Reading for Literacy in History/Social Studies:  

RH.1: Cite specific textual evidence to support analysis of primary and secondary sources.  

RH.2: Determine the central ideas or information of a primary or secondary source; provide an 
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accurate summary of the source distinct from prior knowledge or opinions  

RH.3: Identify key steps in a text’s description of a process related to history/social 

studies (e.g., how a bill becomes law, how interest rates are raised or lowered).  

RH.4: Determine the meaning of words and phrases as they are used in a text, including 

vocabulary specific to domains related to history/social studies.  

RH.5: Describe how a text presents information (e.g., sequentially, comparatively, 
causally).  
RH.6: Identify aspects of a text that reveal an author’s point of view or purpose (e.g., 
loaded language, inclusion or avoidance of particular facts).  
RH.7:Integrate visual information (e.g., in charts, graphs, photographs, videos, or maps) 
with other information in print and digital texts.  
RH.8:Distinguish among fact, opinion, and reasoned judgment in a text.  
RH.9: Analyze the relationship between a primary and secondary source on the same 
topic.  
 

CCSS Writing in History/Social Studies:  
WHST.1: Write arguments focused on discipline-specific content.  

k. Introduce claim(s) about a topic or issue, acknowledge and distinguish the claim(s) from 
alternate or opposing claims, and organize the reasons and evidence logically.  

l. Support claim(s) with logical reasoning and relevant, accurate data and evidence that 
demonstrate an understanding of the topic or text, using credible sources.  

m. Use words, phrases, and clauses to create cohesion and clarify the relationships among 
claim(s), counterclaims, reasons, and evidence.  

n. Establish and maintain a formal style.  
o. Provide a concluding statement or section that follows from and supports the argument 

presented.  

WHST.2: Write informative/explanatory texts, including the narration of historical events, 
scientific procedures/ experiments, or technical processes.  

m. Introduce a topic clearly, previewing what is to follow; organize ideas, concepts, and 
information into broader categories as appropriate to achieving purpose; include 
formatting (e.g., headings), graphics (e.g., charts, tables), and multimedia when useful to 
aiding comprehension.  

n. Develop the topic with relevant, well-chosen facts, definitions, concrete details, quotations, 
or other information and examples.  

o. Use appropriate and varied transitions to create cohesion and clarify the relationships 
among ideas and concepts.  

p. Use precise language and domain-specific vocabulary to inform about or explain the topic.  
q. Establish and maintain a formal style and objective tone.  
r. Provide a concluding statement or section that follows from and supports the information 

or explanation presented.  

WHST.4: Produce clear and coherent writing in which the development, organization, and style 
are appropriate to task, purpose, and audience.  
WHST.5:With some guidance and support from peers and adults, develop and strengthen writing 
as needed by planning, revising, editing, rewriting, or trying a new approach, focusing on how 
well purpose and audience have been addressed.  
WHST.6: Use technology, including the Internet, to produce and publish writing and present the 
relationships between information and ideas clearly and efficiently.  
WHST.7: Conduct short research projects to answer a question (including a self-generated 
question), drawing on several sources and generating additional related, focused questions that 
allow for multiple avenues of exploration.  
WHST.8: Gather relevant information from multiple print and digital sources, using search terms 
effectively; assess the credibility and accuracy of each source; and quote or paraphrase the data 
and conclusions of others while avoiding plagiarism and following a standard format for citation.  
WHST.9: Draw evidence from informational texts to support analysis, reflection, and research.  
WHST.10: Write routinely over extended time frames (time for reflection and revision) and shorter 
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time frames (a single sitting or a day or two) for a range of discipline-specific tasks, purposes, 
and audiences.  
*Note: Students’ narrative skills continue to grow in these grades. The standards require that students be 

able to incorporate narrative elements effectively into arguments and informative/explanatory texts. In 
history/social studies, students must be able to incorporate narrative accounts into their analyses of 

individuals or events of historical import. –Pg. 78 Massachusetts Curriculum Framework for English 
Language Arts and Literacy, March 2011 
 

Resources: 

 

Holt McDougal- World History: Ancient Civilizations Through the Renaissance 

Chapter 3- Section 4: pg. 76-77- The Phoenicians 

 

Chapter 7: The Hebrews and Judaism- pgs.  198 - 223  

 

Online Resources:  

http://hmhsocialstudies.com/- online resource connected to text- contains an 
abundance of useful supplemental materials 
 

http://www.socialstudiescms.com/#!ancient-israel/c1o1i - link contains access to many 

media clips tied to ancient Israel. 

 

Primary Sources:  

The Ten Commandments 

Torah/Talmud 

Dead Sea Scrolls 

 

Students will understand… 

Content: 

 The Phoenicians changed writing. 
 

 The first monotheistic religion, 
Judaism. 

 

 Reading and Writing: 

 A text’s features, structure, and 
characteristics facilitate the reader’s 
ability to make meaning of the text.  

 Good readers compare, infer, 
synthesize, and make connections to 
make text relevant and useful.  

 Good writers develop and refine their 
ideas for thinking, learning, and 
communicating  

 A writer selects a form based on 
audience and purpose.  

Essential Questions to Guide Learning 

& Inquiry 

 

How do religion and technology influence 

the development of a society? 

 

In what ways can individuals or groups 

bring about change? 

 

What importance did religion play in the 

lives of the Jews, even after their exile and 

captivity? 

 

What lasting impact has Jewish culture 

and history made on modern day western 

civilization? 

http://hmhsocialstudies.com/-
http://www.socialstudiescms.com/#!ancient-israel/c1o1i
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 Oral discussion helps to build 
connections to others and create 
opportunities for learning.  

Students will know… 

 

 The difference between primary and 
secondary sources 

 

 How to apply geography skills, and 
compare historical maps from ancient 
civilizations to modern maps of 
present-day countries. 

 

 Content-specific vocabulary 
encountered in multiple text.   

 

 The various forms of religion in the 
ancient world, monotheistic and 
polytheistic. 

 

 How to determine a central theme or 
idea from piece of informational text 

 

 The characteristics of civilizations 
within each Unit of study. 

 

A.  the presence of geographic 

boundaries and political institutions 

B.  an economy that produces food 

surpluses 

C.  a concentration of population in 

distinct areas or cities 

D.  the existence of social classes 

E.  developed systems of religion, 

learning, art, and architecture 

F.  a system of record keeping  

 

 

Students will be able to: 

 

Content 

 

Locate on a map of the ancient 
Mediterranean world, Greece, Asia Minor, 
Crete, Phoenicia, the Aegean, and the Red 
Sea. On a modern map, locate Greece,  
Crete, Turkey, Lebanon, and Syria.  
Explain why the Phoenician writing system 
was the first alphabet and how it led to the 
development of the ancient Greek 
alphabet. 
Locate on a map a historical map of the 
Mediterranean, Asia Minor, Greece and 
Mesopotamia, the kingdoms of the Hittites 
and ancient Israel, and Egypt. On a 
modern map, locate Egypt, Greece, Israel, 
Jordan, Lebanon, the area governed by 
the Palestinian Authority, Syria, and 
Turkey 

 

Describe the monotheistic religion of the 

Israelites. 

 

Explain the expulsion/dispersion of the 

Jews to other lands. 

 

Evaluate the Ten Commandments as an 

important part of the three major religions 

– Judaism, Christianity, and Islam.  

 

Summarize the history of the Land of Israel 

and the two Kingdoms it became.   

 

Literacy:  
Read, analyze, and interpret primary and 
secondary sources. 
 
Cite explicit and inferential textual 
evidence to support conclusions in 
discussion and in writing. 
 
Read closely first with support and then 
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independently for a specific purpose 
related to the task.   
 
Determine the main idea of a text, and 
identify aspects of the text that reveal the 
author’s point of view or purpose.   
 
Analyze and interpret various types of 
maps, charts, and graphs. 
 
Explain and apply content-specific 
vocabulary. 
 
Assess the credibility and accuracy of 
sources. 
 
Use technology as a tool to research, 
organize, evaluate, and communicate 
information. 
 
Take notes and write, using quotes and 
paraphrasing, avoiding plagiarism and 
providing bibliographic information.   
 
Raise, consider, discuss, read and write 
about key questions regarding Phoenicia 
and Israel. 
 
Make judgments and decisions based on 
historical situations. 
 
Speak coherently and effectively present 
information to a large group 
 
Synthesize knowledge of exploration and 
colonization and reflect on learning by 
creating a finished product that is 
representative of personalization of 
information 

 

Assessment Evidence 

Performance Tasks 

 Task 1: Create/Trace the Routes of 
Abraham and Moses and use a Venn 
diagram to compare their significance 
to Jewish history and the development 
of Judaism. 

 

 Task 2: Compare/Contrast 

Other Assessment Evidence 

 Students’ contributions and 
demonstration of understanding during 
discussions. 

 Two-Column notes/T-chart used for 
note taking, primary source analysis, 
pre-writing activities. 

 Written responses to text-dependent 
questions. 
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Hammurabi’s Code with Ten 
Commandments- Students will 
construct an essay that compares the 
two primary sources.  
 

 

 

 Optional quizzes for vocabulary or 
comprehension.  

 Independent analysis of maps, charts, 
and graphs. 

 On-going journal writing: Entries may 
be written on a daily basis in class or at 
home, after each lesson, or at any time 
the teacher and/or student feels 
appropriate. Journals may be used as 
a means of assessment. 

  

Key Criteria for Performance 

Assessment 

 

 Written answers should include 
evidence from the text to support 
student answers.   

 Writing rubrics should be used to 
assess the learning on all performance 
tasks  
 

  

Key Criteria for Other Assessments 

 

 Logical and comprehensible idea 
development 

 Textual evidence from the text used 
appropriately and accurately  

 Use of standard English conventions in 
writing and speaking 

 Proficient use of content-specific 
vocabulary and map skills 
 

Possible Accommodations – 

Performance task 

 

Scaffold learning tasks for struggling 

students by dividing parts of the 

assessment into smaller work tasks.  

 

Provide graphic organizers to assist with 

writing tasks and student checklists to self-

monitor. 

Possible Accommodations – other 

assessments 

Provide audio and visual access to support 

text comprehension for struggling learners. 

 

Provide an outline or summary of the text. 

 

Differentiate close reading by reducing the 

number of paragraphs and practicing 

ongoing assessment of student progress 

to inform decisions about the students that 

need additional support.  

 

Use Anchor Charts for Student Reference 

 

Apply RETELL strategies for ELL students 

 

Provide direct instruction of vocabulary: 

 Provide a description, explanation, 
or example of the new term. 

 Ask students to restate the 
description, explanation, or 
example in their own words. 
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 Ask students to construct a picture, 
pictograph, or symbolic 
representation of the term. 

 Engage students periodically in 
activities that help them add to their 
knowledge of the terms through 
students discourse and written 
work. 

 Periodically ask students to discuss 
the terms with one another. 

Learning Plan 

 

Summary of Key Learning Events and Instruction          

In general: 

 Close reading (supported and then independent) with text-dependent questions to 
use with individuals and groups 

 Discussion in various modes (turn and talk, small group, think/pair/share, whole 
group, jigsaw) 

 Text-Dependent Questions  

 Direct Instruction in analysis of primary and secondary sources 

 Direct instruction in key vocabulary 

 Direct instruction in writing 
 

** Lessons are organized into topics and some are meant to extend over the 

course of several days 

 

Lesson 1:  

Introduction: Exploration of Essential Questions (The unit should be “bookended” by 

an essential question exploration session, meaning that you begin exploring the 

essential questions and end the unit by looking at them again and reexamine them as a 

class and in collaborative groups.  Throughout the unit, teachers should refer back to 

essential questions and encourage students to consider them throughout the unit.) 

 Students can examine questions through collaborative groups, think-pair-share 
activities, journal writing or other such collaborative activities that help students 
engage in academic discourse.   

 

Lesson 2: Phoenician Geography and Trade 

 Students will locate and label Asia Minor, Phoenicia and the Red Sea on a 
historical map, locate and label Turkey, Lebanon, and Syria on modern map, and 
compare and contrast the 2 maps  

 Guiding Questions: Where did the Phoenician ships sail? What led the 
Phoenicians to create a successful sea trade? What types of good and products 
did the Phoenicians sell to other nations? 

 Use textbook online resources: Read and analyze primary source: Description of 
the Phoenicians 
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Lesson 3: Phoenician Writing 

 Students will describe the first alphabet developed by the Phoenicians, and compare 
the development of writing from Mesopotamia to the Phoenicians 

 Student will read and use two column notes to explain why the Phoenician alphabet 
was an important development. 

 

Lesson 4: Ancient Israel Geography 

 Students will locate and label Asia Minor, Mesopotamia, kingdom of Ancient Israel, 
and Egypt on a historical map, locate and label Egypt, Israel, Jordan, the area 
governed by the Palestinian Authority, Syria and Turkey on a modern map, and 
compare and contrast the 2 maps 
 

 

Lesson 5: Monotheism and Jewish Beliefs 

 Introduction to the difference between monotheism and polytheism, and the 
monotheistic religion of the Israelites. 

 Key Vocabulary: monotheism, moral law, Torah, synagogue, prophets, Talmud, 
Dead Sea Scrolls 

 Compare and contrast monotheism and polytheism 
 

Lesson 6: The Early Hebrews 

 Students read and take notes on the ancient Israelites (Hebrews), and trace the 
migration of the Israelites from Mesopotamia to Canaan 

 Key Vocabulary: Hebrews, Israelites, Judaism, Jews, plagues, pharaoh, 
monotheism, Abraham, Moses, Exodus, Ten Commandments 

 Task 1: Create/Trace the Routes of Abraham and Moses and use a Venn diagram 
to compare their significance to Jewish history and the development of Judaism. 

 Guiding Questions: How did the Ten Commandments shape Israelite life? Why do 
you think Moses let the Israelites to Canaan? 
 

Lesson 7: The Ten Commandments 

 Read and analyze primary sources: The Ten Commandments and from online text 
resources: Excerpts from the Book of Exodus- Use modern day language to 
paraphrase the Ten Commandments.  

 Performance Task 2: Compare/Contrast Hammurabi’s Code with Ten 
Commandments- Students will construct an essay that compares the two primary 
sources. 

 

Lesson 8: Kings Unite the Israelites 

 Students will read and take notes on the unification of the tribes of Israel under Kings 
David, Saul, Solomon 

 Student will complete a quick write on the history of the land of Israel and the two 
kingdoms it became 

 Students will identify the Diaspora and explain its importance 

 Key Vocabulary: David, Solomon, Diaspora, The Philistines, dispersal, Israel, Judah 

 Map analysis: Kingdoms of Israel and Judah 

 Guiding Questions: Who do you think was the greater king, David or Solomon? 
What events led to the Diaspora?  Looking at Jewish history from Abraham to the 
Roman conquest in 63BC, what patterns do you see? 
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 Read online text resource: Biography of King Solomon 

 Online text resource: History and Geography: Jewish Migration after AD 70 
 

Lesson 9: Revisit Essential Questions and goals for the unit. 

 Review the following themes through journal writes and opportunity for student 
discourse: How did monotheism shape the history of the Jews? Do you agree or 
disagree with the statement: “The history of Judaism is also the history of the 
Hebrew and Jewish people.” Explain your answer. 
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Unit or Topic: Unit 4 

Egypt: An Ancient River Civilization   

 

This unit discusses: 

- Importance of the Nile River 
- Role of the pharaoh  
- Social and economic 

characteristics of Egypt  
- Egyptian achievements  
- Polytheism  

Course/Subject: Ancient Civilizations 

 

Grade Level: 7th  

 

Time Frame: 8 weeks 

 

Established Goals:  

MA History Curriculum Framework:  

 

EGYPT: AN ANCIENT RIVER C, C. 3000–1200 BC/BCE  

 

7.12 On a historical map of the Mediterranean region, locate the Mediterranean and Red 

Seas, the Nile River and Delta, and the areas of ancient Nubia and Egypt. Identify the 

locations of ancient Upper and Lower Egypt and explain what the terms mean. On a 

modern map, identify the modern countries of Egypt and Sudan. (G)  

 

7.13 Describe the kinds of evidence used by archaeologists and historians to draw 

conclusions about the social and economic characteristics of ancient Nubia (the 

Kingdom of Kush) and their relationship to the social and economic characteristics of 

ancient Egypt. (H, G)  

 

7.14 Describe the role of the pharaoh as god/king, the concept of dynasties, the 
importance of at least one Egyptian ruler, the relationship of pharaohs to peasants, and 
the role of slaves in ancient Egypt. (H, C)  
 
7.15 Describe the polytheistic religion of ancient Egypt with respect to beliefs about 

death, the afterlife, mummification, and the roles of different deities. (H)  

 
7.16 Summarize important achievements of Egyptian civilization. (H)  

A. the agricultural system  

B. the invention of a calendar  

C. monumental architecture and art such as the Pyramids and Sphinx at Giza  

D. hieroglyphic writing  

E. the invention of papyrus  

 

CCSS Reading for Literacy in History/Social Studies:  

RH.1: Cite specific textual evidence to support analysis of primary and secondary 

sources.  

RH.2: Determine the central ideas or information of a primary or secondary source; 
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provide an accurate summary of the source distinct from prior knowledge or opinions  

RH.3: Identify key steps in a text’s description of a process related to history/social 

studies (e.g., how a bill becomes law, how interest rates are raised or lowered).  

RH.4: Determine the meaning of words and phrases as they are used in a text, including 

vocabulary specific to domains related to history/social studies.  

RH.5: Describe how a text presents information (e.g., sequentially, comparatively, 
causally).  
RH.6: Identify aspects of a text that reveal an author’s point of view or purpose (e.g., 
loaded language, inclusion or avoidance of particular facts).  
RH.7:Integrate visual information (e.g., in charts, graphs, photographs, videos, or maps) 
with other information in print and digital texts.  
RH.8:Distinguish among fact, opinion, and reasoned judgment in a text.  
RH.9: Analyze the relationship between a primary and secondary source on the same 
topic.  
 

CCSS Writing in History/Social Studies:  
WHST.1: Write arguments focused on discipline-specific content.  

p. Introduce claim(s) about a topic or issue, acknowledge and distinguish the claim(s) from 
alternate or opposing claims, and organize the reasons and evidence logically.  

q. Support claim(s) with logical reasoning and relevant, accurate data and evidence that 
demonstrate an understanding of the topic or text, using credible sources.  

r. Use words, phrases, and clauses to create cohesion and clarify the relationships among 
claim(s), counterclaims, reasons, and evidence.  

s. Establish and maintain a formal style.  
t. Provide a concluding statement or section that follows from and supports the argument 

presented.  

WHST.2: Write informative/explanatory texts, including the narration of historical events, 
scientific procedures/ experiments, or technical processes.  

s. Introduce a topic clearly, previewing what is to follow; organize ideas, concepts, and 
information into broader categories as appropriate to achieving purpose; include 
formatting (e.g., headings), graphics (e.g., charts, tables), and multimedia when useful to 
aiding comprehension.  

t. Develop the topic with relevant, well-chosen facts, definitions, concrete details, quotations, 
or other information and examples.  

u. Use appropriate and varied transitions to create cohesion and clarify the relationships 
among ideas and concepts.  

v. Use precise language and domain-specific vocabulary to inform about or explain the topic.  
w. Establish and maintain a formal style and objective tone.  
x. Provide a concluding statement or section that follows from and supports the information 

or explanation presented.  

WHST.4: Produce clear and coherent writing in which the development, organization, and style 
are appropriate to task, purpose, and audience.  
WHST.5:With some guidance and support from peers and adults, develop and strengthen writing 
as needed by planning, revising, editing, rewriting, or trying a new approach, focusing on how 
well purpose and audience have been addressed.  
WHST.6: Use technology, including the Internet, to produce and publish writing and present the 
relationships between information and ideas clearly and efficiently.  
WHST.7: Conduct short research projects to answer a question (including a self-generated 
question), drawing on several sources and generating additional related, focused questions that 
allow for multiple avenues of exploration.  
WHST.8: Gather relevant information from multiple print and digital sources, using search terms 
effectively; assess the credibility and accuracy of each source; and quote or paraphrase the data 
and conclusions of others while avoiding plagiarism and following a standard format for citation.  
WHST.9: Draw evidence from informational texts to support analysis, reflection, and research.  
WHST.10: Write routinely over extended time frames (time for reflection and revision) and shorter 
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time frames (a single sitting or a day or two) for a range of discipline-specific tasks, purposes, 
and audiences.  
*Note: Students’ narrative skills continue to grow in these grades. The standards require that students be 

able to incorporate narrative elements effectively into arguments and informative/explanatory texts. In 
history/social studies, students must be able to incorporate narrative accounts into their analyses of 

individuals or events of historical import. –Pg. 78 Massachusetts Curriculum Framework for English 
Language Arts and Literacy, March 2011 
 

 

Resources: 

Textbooks: 

Holt McDougal: World History: Ancient Civilizations Through the Renaissance 

Chapter 4: Ancient Egypt- pgs. 82-117 

 

Harcourt Brace: Social Studies: Ancient Civilizations 

Chapter 3 & 4- pgs. 130-189 

 

“Ancient World” 

Imhotep and the First Pyramid (pg26) 

His Majesty, Herself: Hatshepsut of Egypt (pg35) 

Akhenaten and Nefertiti (pg45) 

Supplemental Workbooks/Activities 

Map of Nile River Valley 

Video: “Egypt: Quest for Immortality”  

 

Online Resources:  

Link to resources listed in lesson sequence:  
https://drive.google.com/open?id=0B8amFDr6vptQdjRBSjZWOTgyZFU 

 

hmhsocialstudies.com - online resource connected to text- contains an 
abundance of useful supplemental materials 
 
http://sheg.stanford.edu/egyptian-pyramids 
 

 

Primary Sources:  

Rosetta Stone, Hieroglyphics, Book of the Dead, Tomb paintings, pictures of artifacts 

Students will understand that… 

Content: 

 

 The water, fertile soils, and protected 
setting of the Nile Valley allowed a 
great civilization to arise in Egypt 
around 3200 B.C.  
 

Essential Questions to Guide Learning 

& Inquiry 

 

Why was the Nile River considered the 

“giver and taker of life” for Ancient Egypt? 

 

How was the success of the Egyptian 

civilization tied to the Nile River? 

https://drive.google.com/open?id=0B8amFDr6vptQdjRBSjZWOTgyZFU
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 Egyptian government and religion were 
closely connected during the Old 
Kingdom 

 

 During the Middle and New Kingdom, 
order and greatness were restored in 
Egypt. 

 

 The Egyptians made lasting 
achievements in writing, architecture, 
and art 

 

  The kingdom of Kush, which arose 
south of Egypt in a land called Nubia, 
developed an advanced civilization 
with a large trading network. 

 

 Reading and Writing: 

 A text’s features, structure, and 
characteristics facilitate the reader’s 
ability to make meaning of the text.  

 Good readers compare, infer, 
synthesize, and make connections to 
make text relevant and useful.  

 Good writers develop and refine their 
ideas for thinking, learning, and 
communicating  

 A writer selects a form based on 
audience and purpose.  

 Oral discussion helps to build 
connections to others and create 
opportunities for learning.  

 

How did the close connection between 

government and religion affect Egyptian 

society?  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Students will know… 

 

 The difference between primary and 
secondary sources 
 

 How to apply geography skills, and 
compare historical maps from ancient 
civilizations to modern maps of 
present-day countries. 

 

 How to determine a central theme or 
idea from piece of informational text 
 

 

Students will be able to … 

Content:  

Locate the Mediterranean and Red Seas, 

the Nile River and Delta, and the areas of 

ancient Nubia and Egypt and identify the 

locations of ancient Upper and Lower 

Egypt and be able to explain what the 

terms mean. On a modern map, they will 

identify the modern countries of Egypt and 

Sudan.  

 

Describe the social structure of Ancient 
Egypt including the role of the pharaoh as 
god/king, the concept of dynasties, the 
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 Content-specific vocabulary 
encountered in multiple text 
 

 The characteristics of civilizations 
within each Unit of study. 

 

A.  the presence of geographic 

boundaries and political institutions 

B.  an economy that produces food 

surpluses 

C.  a concentration of population in 

distinct areas or cities 

D.  the existence of social classes 

E.  developed systems of religion, 

learning, art, and architecture 

F.  a system of record keeping  

 

importance of at least one Egyptian ruler, 
the relationship of pharaohs to peasants, 
and the role of slaves in ancient.  
 

Describe the polytheistic religion of ancient 

Egypt with respect to beliefs about death, 

the afterlife, mummification, and the roles 

of different deities.  

 
Summarize important achievements of 

Egyptian civilization, including the 

agricultural system, the invention of a 

calendar, monumental architecture and art 

such as the Pyramids and Sphinx at Giza, 

hieroglyphic writing and the invention of 

papyrus  

 

 

Literacy:  
Read, analyze, and interpret primary and 
secondary sources. 
 
Cite explicit and inferential textual 
evidence to support conclusions in 
discussion and in writing. 
 
Read closely first with support and then 
independently for a specific purpose 
related to the task.   
 
Determine the main idea of a text, and 
identify aspects of the text that reveal the 
author’s point of view or purpose.   
 
Analyze and interpret various types of 
maps, charts, and graphs. 
 
Explain and apply content-specific 
vocabulary. 
 
Assess the credibility and accuracy of 
sources. 
 
Use technology as a tool to research, 
organize, evaluate, and communicate 
information. 
 
Take notes and write, using quotes and 
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paraphrasing, avoiding plagiarism and 
providing bibliographic information.   
 
Raise, consider, discuss, read and write 
about key questions regarding Ancient 
Egypt. 
 
Make judgments and decisions based on 
historical situations. 
 
Speak coherently and effectively present 
information to a large group 
 
Synthesize knowledge of exploration and 
colonization and reflect on learning by 
creating a finished product that is 
representative of personalization of 
information 

 

Assessment Evidence 

Performance Tasks 

 

 Task 1:  
See lesson 4 for background.  

Student will respond to the 

following: 

The pharaohs of ancient Egypt had 

huge stone pyramids built as burial 

tombs.  Within this burial tomb their 

mummified bodies were placed, along 

with other possessions. 

 Describe what steps the Ancient 
Egyptians followed to properly 
preserve their bodies for use in the 
afterlife. 

 Provide three examples of things the 
Egyptians would place in their tombs 
with their mummified bodies, and why 
they would place them there. 

 If you were to follow the ancient 
Egyptian rituals for preparation for the 
afterlife, what three possessions of 
yours would you place in your pyramid 
with you, and why would you choose 
those things? 
 

 Task 2: 

Other Assessment Evidence 

 Students’ contributions and 
demonstration of understanding during 
discussions. 

 Two-Column notes/T-chart used for 
note taking, primary source analysis, 
pre-writing activities. 

 Written responses to text-dependent 
questions. 

 Optional quizzes for vocabulary or 
comprehension.  

 Independent analysis of maps, charts, 
and graphs. 

 On-going journal writing: Entries may 
be written on a daily basis in class or at 
home, after each lesson, or at any time 
the teacher and/or student feels 
appropriate. Journals may be used as 
a means of assessment. 

 Warm Up, Summarizer   
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Common Formative Assessment:               

See http://sheg.stanford.edu/egyptian-

pyramids for documents and lesson plan: 

Prompt: Based on the 5 documents write 

an essay justifying whether or not you 

believe the slaves had a role in building 

the Great Pyramid of Giza. Support your 

argument using evidence from at least 3 

of the documents. 

 

 Task 3: 

 Performance Task #3: Writing 
Workshop and Visual 
Representation: A Description of a 
Place- Students will research a city, 
building, or monument in ancient Egypt 
or Kush and write a description.  They 
will also create a visual representation 
that matches their written description.  
(See pg.117 in text) 

 

Key Criteria for Performance 

Assessment 

 

 Written answers should include 
evidence from the text to support 
student answers.   

 Writing rubrics should be used to 
assess the learning on all performance 
tasks  
 

  

Key Criteria for Other Assessments 

 Logical and comprehensible idea 
development 

 Textual evidence from the text used 
appropriately and accurately  

 Use of standard English conventions in 
writing and speaking 

 Proficient use of content-specific 
vocabulary and map skills 
 

Possible Accommodations – 

Performance task 

 

Scaffold learning tasks for struggling 

students by dividing parts of the 

assessment into smaller work tasks.  

 

Provide graphic organizers to assist with 

writing tasks and student checklists to self-

monitor. 

Possible Accommodations – other 

assessments 

Provide audio and visual access to support 

text comprehension for struggling learners. 

 

Provide an outline or summary of the text. 

 

Differentiate close reading by reducing the 

number of paragraphs and practicing 

ongoing assessment of student progress 

to inform decisions about the students that 

need additional support.  

 

Apply RETELL strategies for ELL students 

http://sheg.stanford.edu/egyptian-pyramids
http://sheg.stanford.edu/egyptian-pyramids
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Provide direct instruction of vocabulary: 

 Provide a description, explanation, 
or example of the new term. 

 Ask students to restate the 
description, explanation, or 
example in their own words. 

 Ask students to construct a picture, 
pictograph, or symbolic 
representation of the term. 

 Engage students periodically in 
activities that help them add to their 
knowledge of the terms through 
students discourse and written 
work. 

 Periodically ask students to discuss 
the terms with one another. 

Learning Plan 

 

Summary of Key Learning Events and Instruction          

In general: 

 Close reading (supported and then independent) with text-dependent questions to 
use with individuals and groups 

 Discussion in various modes (turn and talk, small group, think/pair/share, whole 
group, jigsaw) 

 Text-Dependent Questions  

 Direct Instruction in analysis of primary and secondary sources 

 Direct instruction in key vocabulary 

 Direct instruction in writing 
 

** Lessons are organized into topics and some are meant to extend over the 

course of several days 

 

Lesson 1: Exploration of Essential Questions (The unit should be “bookended” by an 

essential question exploration session, meaning that you begin exploring the essential 

questions and end the unit by looking at them again and reexamine them as a class and 

in collaborative groups.  Throughout the unit, teachers should refer back to essential 

questions and encourage students to consider them throughout the unit.) 

 Students can examine questions through collaborative groups, think-pair-share 
activities, journal writing or other such collaborative activities that help students 
engage in academic discourse.   

 

Lesson 2: Geography of Ancient Egypt   

 Student will read and take notes on The Gift of the Nile- pg. 86-89 
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 Key Vocabulary: cataracts, delta, Inundation, Emergence, Harvest, nation-state, Red 
Land, Black Land, delta, savannah, predict 

 Create map of the Nile River Valley including: 

 Major cities 

 Deserts 

 Bodies of water 

 Upper/ Lower Egypt 

 Cataracts  

 Land forms 

 Complete two column notes The Nile River as ‘The Giver and Taker of Life” 

 Students will complete a quick write explaining why the Nile River was considered 
“the giver and taker of life” 

 Use online resources from text: Geography History: The Nile’s Fertile Shore 

 Guiding Questions: Why was it important to the Egyptians that the Nile’s flooding 
was consistent?  Why was Egypt called the gift of the Nile?  How did farmers use the 
Nile to grow their crops? What attracted early settlers to the Nile? 

 Students will create a travel brochure advertising the geography of ancient Egypt.  
Using a template and ten assigned content vocabulary terms, list ten facts on the 
blank template about the geography of Egypt.  Brainstorm picture ideas for each 
fact, and a cover idea.  Using copy paper create a threefold travel brochure with a 
cover, title, ten facts with vocabulary terms, and ten pictures with the facts 
(transferred from template created on previous day).  Pictures can either be drawn or 
found on the computer. 

 

Lesson 3: Egyptian Government  

 Students will read pages 89-95 in text “Ancient Civilizations: Through the 
Renaissance” and take two column notes on government and early Egyptian society.  

 Key Vocabulary: Old kingdom, Dynasty, Khufu, Nobles, Afterlife, Mummies, Elite, 
Pyramids, Engineering, Pharaoh, Acquire, Embalming. 

 Online text resource: Biography: Khufu 

 Guiding Reading Questions: How were religion and government closely 
connected? What responsibilities did the pharaoh have that balanced his high 
status?  What may be some advantages and disadvantages for such a large 
segment of the population being farmers, servants, and slaves? 

 

Lesson 4: Egyptian Social Structure (Social Pyramid) 

 

 Key Vocabulary; Pharaohs, Vizier, Priests, Nobles, Soldiers, Skilled Workers, 
Merchants, Slaves, Farmers, Social Mobility. 

 Students will read “Egyptian Social Structure” article. Define vocabulary using 
context clues, in notebooks    

 Students will read “The Structure of Ancient Egyptian Society”, by Phyllis Naegali.  
Answer reading comprehension questions.  ( See google drive resources) 

 Using Vocabulary and the two previous articles read, complete the social pyramid 
worksheet (label the pyramid, and provide a description for each layer): Pharaoh, 
Nobles, Scribes & Craftspeople, Farmers, Servants, and Slave 

 Social pyramid role card project.  Label the 15 social role cards with their correct 
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person.  Cut them out and arrange them in a pyramid shape on construction paper.  
Between each layer describe why/how it supports the layer above it. 

 

Lesson 5: Religious Beliefs and Mummification  

 Students will read and take notes to build background knowledge on religion and 
Egyptian life.  Analyze and evaluate the Egyptian religion and afterlife including: 
Egyptian tombs, burial places and practices, and mummification process 

 Key Vocabulary: afterlife, mummification, Re, mummies, elite, pyramids, 
engineering, and review polytheism 

 Guiding Questions: How did the Egyptians see the afterlife?  How did religious 
beliefs affect Egyptian burial practices? What is a mummy? How was the ka different 
from the body?  Why did the Egyptians believe it was important to preserve the 
physical body? 

 Online text resources: Primary Source: Scene of the Tomb on Nakht 

 Read and discuss “Imhotep and the First Pyramid” and evolution of pyramids 

 Read “Death (and the Afterlife) on the Nile; or the legend of Isis and Osiris”, a play, 
as a group.  Answer reading comprehension questions.  

 Students will complete a 7-14 day experiment mummifying fruit slices (apples or 
oranges). They will fill out observation sheets daily.  (see google drive) 

 Students will read “Mummies”, by Vickie Chao.  They will answer the corresponding 
reading comprehension questions. 

 Students will read “Mummies of Egypt”.  They will answer the corresponding reading 
comprehension questions. 

 Students will complete the “Steps in the Mummification Process” charts, by matching 
and gluing the correct descriptions into the chart, and them creating an illustration for 
each step. 

 Using charts from last week, students will respond to a writing prompt in which they 
describe the process of preparing for the afterlife (mummification): 

 

 The pharaohs of ancient Egypt had huge stone pyramids built as burial tombs.  

Within this burial tomb their mummified bodies were placed, along with other 

possessions. 

 

 Describe what steps the Ancient Egyptians followed to properly preserve their bodies 
for use in the afterlife. 

 Provide three examples of things the Egyptians would place in their tombs with their 
mummified bodies, and why they would place them there. 

 If you were to follow the ancient Egyptian rituals for preparation for the afterlife, what 
three possessions of yours would you place in your pyramid with you, and why 
would you choose those things? 

 

Lesson 6: Common Formative Assessment- Pyramids 

 Build background knowledge reading pgs. 94-95 

 Guiding Questions: How would the invention of large animal-drawn wheeled vehicles 
have affected pyramid construction? Why did the Egyptians want the pyramids to be 
spectacular? What does the building of the pyramids tell us about Egyptian society? 

 From online text resouces: view animated history: The Great Pyramids and Pyramids 
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Activity 

 Performance Task #2: See http://sheg.stanford.edu/egyptian-pyramids for 
documents and lesson plan: Prompt: Based on the 5 documents write an essay 
justifying whether or not you believe the slaves had a role in building the Great 
Pyramid of Giza. Support your argument using evidence from at least 3 of the 
documents. 

 The writing process should include a rubric to guide writing, and an opportunity for 
peer editing, self-assessment, and writing conferences with the teacher.   
 

Lesson 7: The Middle and New Kingdoms 

 Students will read about the Middle and New Kingdoms on pages 96-100 in text “ 

 Answer guided reading questions based on the readings “The Middle Kingdom” and 
the “New Kingdom” 

 Interpreting Maps: Egyptian trading map-see page 97 for guide 

 Read/Respond to “His Majesty, Herself: Hatshepsut of Egypt” (see google docs) 

 Jigsaw Activity to learn about various rulers of the middle and new kingdom: Online 
text resources: various biographies: Tiy, Akhenaton, Nefertiti, Ramses the Great 

 Graphic Organizer: Comparing and Contrasting (Old, Middle, and New) Kingdoms 
o Journal write using graphic organizer: “What Kingdom was the best?” Use 

evidence from your reading to support your answer.  Provide time for student 
discourse. 

 

Lesson 8: Egyptian Achievements 

 Key Vocabulary: hieroglyphics, papyrus, Rosetta Stone, sphinxes, obelisk, King 
Tutankhamen 

  Read and take two column notes the Egyptian Achievements: pgs. 102-106 

 Answer guided reading questions based on the readings ‘Egyptian Writing” and 
“Temples, Tombs, and Art” 

 Online resource Hieroglyphics 

 Creation of name cartouche using ancient Egyptian hieroglyphics 

 Video: Egypt: Quest for Immortality 
       - Visuals showing: 

               - tomb art 

               - Egyptian architecture 

               - obelisks (vocab term) 

               - sculptures 

               - hieroglyphics 

               - unearthing of King Tut’s tomb 

               - Valley of the Kings 

 Read and Respond “Akhenaten and Nefertiti” (pg 45) “Ancient World” 

 Answer question regarding the change in Egyptian art  
 

Lesson 9: Ancient Kush  

 Key Vocabulary (Piankhi, trade network, merchants, exports, imports, Queen 

http://sheg.stanford.edu/egyptian-pyramids
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Shanakhdakheto, King Ezana) 

 Read pages 107-113 in text “Ancient Civilizations: Through the Renaissance” 

 Answer guided reading questions based on the readings “Geography of Early Nubia” 
“Kush and Egypt” and “Later Kush” 

 Venn Diagram: Comparing and contrasting Nubia and Egypt 
     - culture (art, religion, government, role of women) 

     - architecture (pyramids) 

     - trade routes 

     - geography (cataracts) 

     - technology (iron ore)  

 Video: “Nubia: The Forgotten Kingdom” 
 

Lesson 10: Unit Summative Assessment and Wrap up of Essential Questions. 

 Performance Task #3: Writing Workshop and Visual Representation: A 
Description of a Place- Students will research a city, building, or monument in 
ancient Egypt or Kush and write a description.  They will also create a visual 
representation that matches their written description.  (See pg.117 in text) 
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Unit or Topic: Unit 5 

 

Ancient Greece 

 

This unit discusses… 

 

The Roots of Western Civilization: Ancient 

Greece, c. 800-300 BC/BCE (7.24 – 7.34) 

 maritime trade 

 mythology 

 democracy  

 Athens and Sparta  

 Persian & Peloponnesian Wars 

 Alexander the Great  

 Greek achievements 
 

Course/Subject: Social Studies 

 

Grade Level: 7th 

 

Time Frame: 8 weeks 

 

Established Goals:  

MA History Curriculum Framework:  

The Roots of Western Civilization: Ancient Greece, c. 800-300 BC/BCE  

 7.24 On a historical map of the Mediterranean area, locate Greece and trace the 
extent of its influence to 300 BC/BCE. On a modern map of the Mediterranean 
area, Europe, England, the Middle East, and the Indian subcontinent, locate 
England, France, Greece, Italy, Spain, and other countries in the Balkan 
Peninsula, Crete, Egypt, India, the Middle East, Pakistan, and Turkey. 

      (H, G) 

 7.25 Explain how the geographical location of ancient Athens and other city-
states contributed to their role in maritime trade, their colonies in the 
Mediterranean, and the expansion of their cultural influence. (H, G, E) 

 7.26 Explain why the government of ancient Athens is considered the beginning 
of democracy and explain the democratic political concepts developed in ancient 
Greece. (H, C) 

             A.  the “polis” or city-state 

             B.  civic participation and voting rights 

             C.  legislative bodies  

             D.  constitution writing 

             E.  rule of law 

 7.27 Compare and contrast life in Athens and Sparta. (H) 

 7.28 Describe the status of women and the functions of slaves in ancient Athens. 
(H) 

 7.29 Analyze the causes, course, and consequences of the Persian Wars, 
including the origins of marathons. (H) 

 7.30 Analyze the causes, course, and consequences of the Peloponnesian Wars 
between Athens and Sparta. (H) 

 7.31 Describe the rise of Alexander the Great and the spread of Greek culture. 
(H) 
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 7.32 Describe the myths and stories of classical Greece; give examples of Greek 
gods and goddesses, heroes, and events, and where and how we see their 
names used today. (H) 

 7.33 Explain why the city-states of Greece instituted a tradition of athletic 
competitions and describe the kinds of sports they featured. (H) 

 7.34 Describe the purposes and functions of the lyceum, the gymnasium, and the 
Library of Alexandria, and identify the major accomplishments of the ancient 
Greeks. (H)  

a.  Thales (science)  
b. Pythagoras and Euclid (mathematics) 
c. Hippocrates (medicine) 
d. Socrates, Plato, and Aristotle (philosophy) 
e. Herodotus, Thucydides, Homer, Aeschylus, Sophocles, Aristophanes, and 

Euripides (history, poetry, and drama) 
f. the Parthenon, the Acropolis, and the Temple of Apollo (architecture) the 

development of the first complete alphabet with symbols for consonants and 
vowels 

 

 

 

CCSS Reading for Literacy in History/Social Studies:  

RH.1: Cite specific textual evidence to support analysis of primary and secondary sources.  

RH.2: Determine the central ideas or information of a primary or secondary source; provide an 

accurate summary of the source distinct from prior knowledge or opinions  

RH.3: Identify key steps in a text’s description of a process related to history/social 

studies (e.g., how a bill becomes law, how interest rates are raised or lowered).  

RH.4: Determine the meaning of words and phrases as they are used in a text, including 

vocabulary specific to domains related to history/social studies.  

RH.5: Describe how a text presents information (e.g., sequentially, comparatively, 
causally).  
RH.6: Identify aspects of a text that reveal an author’s point of view or purpose (e.g., 
loaded language, inclusion or avoidance of particular facts).  
RH.7:Integrate visual information (e.g., in charts, graphs, photographs, videos, or maps) 
with other information in print and digital texts.  
RH.8:Distinguish among fact, opinion, and reasoned judgment in a text.  
RH.9: Analyze the relationship between a primary and secondary source on the same 
topic.  
 

CCSS Writing in History/Social Studies:  
WHST.1: Write arguments focused on discipline-specific content.  

u. Introduce claim(s) about a topic or issue, acknowledge and distinguish the claim(s) from 
alternate or opposing claims, and organize the reasons and evidence logically.  

v. Support claim(s) with logical reasoning and relevant, accurate data and evidence that 
demonstrate an understanding of the topic or text, using credible sources.  

w. Use words, phrases, and clauses to create cohesion and clarify the relationships among 
claim(s), counterclaims, reasons, and evidence.  

x. Establish and maintain a formal style.  
y. Provide a concluding statement or section that follows from and supports the argument 

presented.  



48 
 

WHST.2: Write informative/explanatory texts, including the narration of historical events, 
scientific procedures/ experiments, or technical processes.  

y. Introduce a topic clearly, previewing what is to follow; organize ideas, concepts, and 
information into broader categories as appropriate to achieving purpose; include 
formatting (e.g., headings), graphics (e.g., charts, tables), and multimedia when useful to 
aiding comprehension.  

z. Develop the topic with relevant, well-chosen facts, definitions, concrete details, quotations, 
or other information and examples.  

aa. Use appropriate and varied transitions to create cohesion and clarify the relationships 
among ideas and concepts.  

bb. Use precise language and domain-specific vocabulary to inform about or explain the topic.  
cc. Establish and maintain a formal style and objective tone.  
dd. Provide a concluding statement or section that follows from and supports the information 

or explanation presented.  

WHST.4: Produce clear and coherent writing in which the development, organization, and style 
are appropriate to task, purpose, and audience.  
WHST.5:With some guidance and support from peers and adults, develop and strengthen writing 
as needed by planning, revising, editing, rewriting, or trying a new approach, focusing on how 
well purpose and audience have been addressed.  
WHST.6: Use technology, including the Internet, to produce and publish writing and present the 
relationships between information and ideas clearly and efficiently.  
WHST.7: Conduct short research projects to answer a question (including a self-generated 
question), drawing on several sources and generating additional related, focused questions that 
allow for multiple avenues of exploration.  
WHST.8: Gather relevant information from multiple print and digital sources, using search terms 
effectively; assess the credibility and accuracy of each source; and quote or paraphrase the data 
and conclusions of others while avoiding plagiarism and following a standard format for citation.  
WHST.9: Draw evidence from informational texts to support analysis, reflection, and research.  
WHST.10: Write routinely over extended time frames (time for reflection and revision) and shorter 
time frames (a single sitting or a day or two) for a range of discipline-specific tasks, purposes, 
and audiences.  
*Note: Students’ narrative skills continue to grow in these grades. The standards require that students be 

able to incorporate narrative elements effectively into arguments and informative/explanatory texts. In 
history/social studies, students must be able to incorporate narrative accounts into their analyses of 

individuals or events of historical import. –Pg. 78 Massachusetts Curriculum Framework for English 
Language Arts and Literacy, March 2011 
 

Resources: 

Holt McDougal: World History; Ancient Civilizations Through the Renaissance  

o Chapter 8: Ancient Greece- pgs. 224-255 
o Chapter 9: The Greek World-pgs. 256-287 

 

 Harcourt Brace: Social Studies: Ancient Civilizations- pgs. 286-323 

 Stories in History: Ancient Greece 

 “Ancient Greece – How Did it all Begin” by Vickie Chao 

 “Farming”, “Trade”, “The Olympic Games” by World Teachers Press  

 “Athens”, “The Golden Age of Athens”, “Sparta”, “Daily Life” by T.S. Denison and Co. 
Inc. 

 “The Classical Period: The Golden Age of Greece”, “The Middle Period: Athens and 
Sparta” by Mark Twain Media Inc. 

 “Greek Gods and Goddesses” by Creative Teaching Press 

 “Alexander the Great” by Vickie Chao 
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Online Resources:  

Google drive link to articles and resources in lesson sequence:  

https://drive.google.com/open?id=0B8amFDr6vptQb1lCNmx4emtoTUk 

 

hmhsocialstudies.com - online resource connected to text- contains an 
abundance of useful supplemental materials 
 

http://sheg.stanford.edu/athenian-democracy 

 

 

 

Primary Sources:  

Excerpts from;  

 “The Athenian Constitution,” written by 

 The Greek philosopher Aristotle 

 “The Funeral Oration,” delivered by the Athenian general and politician Pericles 
 

 

Students will understand that… 

Content: 

 Greece’s geography and location 
near the sea strongly influenced 
the development of trade and 
growth of the city-states. 
 

 The people of Athens created the 
world’s first democracy. 

 

 The two most powerful city-states 
in Greece were Athens and Sparta. 

 

 Alexander the Great built a huge 
empire and helped spread Greek 
culture into Egypt and Asia. 

 

 Ancient Greeks make lasting 
contributions in the arts, 
philosophy, and science.  

 

  

Essential Questions to Guide Learning 

& Inquiry 

 

How does geographic location impact 
society? 
What factors shaped government in 
Greece? 
What are the rights and responsibilities 
of citizens in societies? 
What makes someone a responsible 
citizen within his/her society?  
How does religion play a role in 
everyday life? 
What advances did the Greeks make 
that still influence the world today? 
Why do civilizations decline? 
 

 

 

https://drive.google.com/open?id=0B8amFDr6vptQb1lCNmx4emtoTUk
http://sheg.stanford.edu/athenian-democracy
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Reading and Writing: 

 A text’s features, structure, and 
characteristics facilitate the reader’s 
ability to make meaning of the text.  

 Good readers compare, infer, 
synthesize, and make connections to 
make text relevant and useful.  

 Good writers develop and refine their 
ideas for thinking, learning, and 
communicating  

 A writer selects a form based on 
audience and purpose.  

 Oral discussion helps to build 
connections to others and create 
opportunities for learning.  

Students will know… 

 

 The difference between primary and 
secondary sources 

 Content-specific vocabulary 
encountered in multiple text 

 

 How to apply geography skills, and 
compare historical maps from ancient 
civilizations to modern maps of 
present-day countries. 

 

 How to determine a central theme or 
idea from piece of informational text 
 

 The characteristics of civilizations 
within each Unit of study. 

 

A.  the presence of geographic 

boundaries and political institutions 

B.  an economy that produces food 

surpluses 

C.  a concentration of population in 

distinct areas or cities 

D.  the existence of social classes 

E.  developed systems of religion, 

learning, art, and architecture 

F.  a system of record keeping  

 

Students will be able to … 

 

Content 
Locate Greece and trace the extent of its 
influence to 300 BC/BCE. On a modern 
map of the Mediterranean area, Europe, 
England, the Middle East, and the Indian 
subcontinent, locate England, France, 
Greece, Italy, Spain, and other countries in 
the Balkan peninsula, Crete, Egypt, India, 
the Middle East, Pakistan, and Turkey. 

       
Explain how the geographical location of 
ancient Athens and other city-states 
contributed to their role in maritime trade, 
their colonies in the Mediterranean, and 
the expansion of their cultural influence.   

 
Explain why the government of ancient 
Athens is considered the beginning of 
democracy and explain the democratic 
political concepts developed in ancient 
Greece.  
             A.  the “polis” or city-state 

             B.  civic participation and  voting 

rights 

             C.  legislative bodies  

             D.  constitution writing 

             E.  rule of law 

 

Compare and contrast life in Athens and 

Sparta.  
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Describe the status of women and the 

functions of slaves in ancient Athens.  

 

Analyze the causes, course, and 

consequences of the Persian Wars, 

including the origins of marathons.  

 

Analyze the causes, course, and 

consequences of the Peloponnesian Wars 

between Athens and Sparta.  

 

Describe the rise of Alexander the Great 

and the spread of Greek culture.  

 

Describe the myths and stories of classical 
Greece; give examples of Greek gods and 
goddesses, heroes, and events, and 
where and how we see their names used 
today.  
 
Explain why the city-states of Greece 
instituted a tradition of athletic 
competitions and describe the kinds of 
sports they featured.  
 
Describe the purposes and functions of the 
lyceum, the gymnasium, and the Library of 
Alexandria, and identify the major 
accomplishments of the ancient Greeks.   

a.  Thales (science)  
b. Pythagoras and Euclid 

(mathematics) 
c. Hippocrates (medicine) 
d. Socrates, Plato, and Aristotle 

(philosophy) 
e. Herodotus, Thucydides, Homer, 

Aeschylus, Sophocles, 
Aristophanes, and Euripides 
(history, poetry, and drama) 

f. the Parthenon, the Acropolis, and 
the Temple of Apollo (architecture)  

g.   the development of the first 

complete alphabet with symbols for 

consonants and vowels 
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Literacy 
Read, analyze, and interpret primary and 
secondary sources. 
 
Cite explicit and inferential textual 
evidence to support conclusions in 
discussion and in writing. 
 
Read closely first with support and then 
independently for a specific purpose 
related to the task.   
 
Determine the main idea of a text, and 
identify aspects of the text that reveal the 
author’s point of view or purpose.   
 
Analyze and interpret various types of 
maps, charts, and graphs. 
 
Explain and apply content-specific 
vocabulary. 
 
Assess the credibility and accuracy of 
sources. 
 
Use technology as a tool to research, 
organize, evaluate, and communicate 
information. 
 
Take notes and write, using quotes and 
paraphrasing, avoiding plagiarism and 
providing bibliographic information.   
 
Raise, consider, discuss, read and write 
about key questions regarding Ancient 
Greece 
 
Make judgments and decisions based on 
historical situations. 
 
Speak coherently and effectively present 
information to a large group 
 
Synthesize knowledge of exploration and 
colonization and reflect on learning by 
creating a finished product that is 
representative of personalization of 
information 

 

Assessment Evidence 
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Performance Tasks 

Task #1: Common Formative 

Assessment: Use the following link for 

lesson plan and access to the documents. 

http://sheg.stanford.edu/athenian-

democracy 

Writing Prompt: Based on the five 

documents write an essay developing an 

argument supporting whether or not 

ancient Athens was truly democratic. 

Support your position using evidence 

from at least 2 of the documents. 

 

Task #2: Writing Prompt and Greek Gods 

Advertisement Project (see lesson # 7) 

 

Unit Summative Assessment 

 

Other Assessment Evidence 

 Students’ contributions and 
demonstration of understanding during 
discussions. 

 Two-Column notes/T-chart used for 
note taking, primary source analysis, 
pre-writing activities. 

 Written responses to text-dependent 
questions. 

 Optional quizzes for vocabulary or 
comprehension.  

 Independent analysis of maps, charts, 
and graphs. 

 On-going journal writing: Entries may 
be written on a daily basis in class or at 
home, after each lesson, or at any time 
the teacher and/or student feels 
appropriate. Journals may be used as 
a means of assessment. 
 

Key Criteria for Performance 

Assessment 

 

 Written answers should include 
evidence from the text to support 
student answers.   

 District and state writing rubrics should 
be used to assess the learning.   
 

  

Key Criteria for Other Assessments 

 Logical and comprehensible idea 
development 

 Textual evidence from the text used 
appropriately and accurately  

 Use of standard English conventions in 
writing and speaking 

 Proficient use of content-specific 
vocabulary and map skills 
 

Possible Accommodations – 

Performance task 

 

Scaffold learning tasks for struggling 

students by dividing parts of the 

assessment into smaller work tasks.  

 

Provide graphic organizers to assist with 

writing tasks and student checklists to self-

monitor. 

Possible Accommodations – other 

assessments 

Provide audio and visual access to support 

text comprehension for struggling learners. 

 

Provide an outline or summary of the text. 

 

Use Anchor Charts to support the learning. 

 

Differentiate close reading by reducing the 

number of paragraphs and practicing 

ongoing assessment of student progress 

to inform decisions about the students that 

need additional support.  

 

http://sheg.stanford.edu/athenian-democracy
http://sheg.stanford.edu/athenian-democracy
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Apply RETELL strategies for ELL students 

 

Provide direct instruction of vocabulary: 

 Provide a description, explanation, 
or example of the new term. 

 Ask students to restate the 
description, explanation, or 
example in their own words. 

 Ask students to construct a picture, 
pictograph, or symbolic 
representation of the term. 

 Engage students periodically in 
activities that help them add to their 
knowledge of the terms through 
students discourse and written 
work. 

 Periodically ask students to discuss 
the terms with one another. 

Learning Plan 

 

Summary of Key Learning Events and Instruction          

In general: 

 Define vocabulary using context clues 

 Close reading (supported and then independent) with text-dependent questions to 
use with individuals and groups 

 Discussion in various modes (turn and talk, small group, think/pair/share, whole 
group, jigsaw) 

 Text-Dependent Questions/ Quick Writes 

 Direct Instruction in analysis of primary and secondary sources 

 Direct instruction in key vocabulary 

 Direct instruction in writing 
 

** Lessons are organized into topics and some are meant to extend over the 

course of several days 

 

Lesson 1: Exploration of Essential Questions (The unit should be “bookended” by an 

essential question exploration session, meaning that you begin exploring the essential 

questions and end the unit by looking at them again and reexamine them as a class and 

in collaborative groups.  Throughout the unit, teachers should refer back to essential 

questions and encourage students to consider them throughout the unit.) 

 Students can examine questions through collaborative groups, think-pair-share 
activities, journal writing or other such collaborative activities that help students 
engage in academic discourse.   
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Lesson 2: Geography of Ancient Greece 

 Key Vocabulary: isthmus, harbor, trireme, peninsula, Peloponnesus, Mt. Olympus 

 Students will read and analyze a text concerning the environment and climate of 
Greece.  Using information from articles and the text, as well as their prior 
knowledge of Egypt’s environment, they will complete a Venn diagram, comparing 
and contrasting the two different regions.  They will then break into three groups 
(Greece, Egypt, and Similarities) and in their groups compare their work and decide 
on five of the best comparisons for their assigned section.  Each group will then 
complete a sentence strip with their best five comparisons to add to the class Venn 
diagram pocket chart.  As a group we will review and revise/edit the chart.  Students 
will then in red pen revise/edit their individual charts so that the teacher can evaluate 
their individual understanding. 

 Students will read and analyze multiple maps of Ancient Greece, to combine and 
create their own map.  They will use a rubric to label, diagram and color a map of 
Greece. 

 Students will complete a cause and effect graphic organizer on how the geographic 
features of Ancient Greece affected the societal development. 

 

Lesson 3: Athens 

 Key Vocabulary: Democracy, aristocrats, city-state, polis, classical, acropolis, Direct 
Democracy, Representative Democracy, leagues, majority rule, citizens, oligarchy 

 Students will read and take notes on government in Athens- they should use 
vocabulary as a guide.  

 Quick write to check for understanding of democracy. 

 Online text resource: Primary Source Activity: Aristotle’s Athenian Constitution 

 Political Cartoon- Have students create an original political cartoon that deals with an 
element of the democratic process in Athens.  (Use Rubric 27 in the text’s 
Alternative Assessment Handbook) 

 Read, annotate, and analyze the primary source- Pericles’ Funeral Oration 

 Online Text Resources: Biography- Pericles and Aspasia 

 Students will read and analyze a text concerning Direct Democracy vs. 
Representative Democracy.  Using information from the article and the text, they will 
complete a Venn diagram, comparing and contrasting the two different types of 
Democracy.  They will then break into three groups (Direct, Representative, and 
Similarities) and in their groups compare their work and decide on five of the best 
comparisons for their assigned section.  Each group will then complete a sentence 
strip with their best five comparisons to add to the class Venn diagram pocket chart.  
As a group we will review and revise/edit the chart.   

 Use text online resource: History and Geography- Greek City-States and 
Colonization 

 Common Formative Assessment: Performance Task #1: Use the following link 
for lesson plan and access to the documents. 

http://sheg.stanford.edu/athenian-democracy 

 Writing Prompt: Based on the five documents write an essay developing an 
argument supporting whether or not ancient Athens was truly democratic. Support 
your position using evidence from at least 2 of the documents. 

 The writing process should include a rubric to guide writing, and an opportunity for 

http://sheg.stanford.edu/athenian-democracy
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peer editing, self-assessment, and writing conferences with the teacher 

 Use the multimedia connections online access to watch video clips. (See pg, 
255MC1) 

 

Lesson 4: Sparta 

 Key Vocabulary: Oligarchy, Helots, Ephors, military 

 Students will read, analyze and question a text relevant to the study of Sparta and its 
political and social aspects. Use two column notes to take notes on Sparta’s military 
society. 

 Guiding Questions: What two qualities did the Spartans think were most important 
in a good soldier?  In a society organized such as Sparta was, why might women 
have more rights and responsibilities than in a society organized as Athens was? 

 Debate and discuss student opinions on Sparta’s military society. 
 

Lesson 5: Greece and Persia 

 Key Vocabulary: Persia, Cyrus the Great, strategy, The Persian Empire, The Persian 
Wars, cavalry, Xerxes I 

 Read in text pgs. 260-265, answer guiding reading questions and complete critical 
thinking graphic organizer: categorizing information. 

 Interpret Maps- pg. 261 & 264 

 Online text resource: Biography: Leonidas 

 Research the legend and origins of Marathon.   

 Connection to next lesson: After Athens and Sparta joined to defeat Persia, do you 
think they remained allies? 

 Use the multimedia connections online access to watch clips on The Persian Wars.  
(See pg. 255) 

 

 

Lesson 6: Sparta vs. Athens 

 Students will use their text, notes and other supplementary materials to categorize 
facts about Athens and Sparta. 

 Students will use their text, notes and other supplementary materials to complete a 
comparison chart comparing the social and political aspects of Athens and Sparta.  
Students will break into groups to check for understanding.  Students will use 
sentence strips and pocket chart to create a class Venn diagram.  Students will 
revise/edit their charts accordingly in red pen (so that teacher can check their 
understanding). 

 Student will read analyze and question a text comparing Athens and Sparta.  They 
will respond in writing to the following prompt; 

 The political and social systems of Athens and Sparta differed greatly. Compare and 
evaluate their alternate points of view, use at least three pieces of evidence from the 
text to support your answer.  If you could travel back in time to Ancient Greece, 
which city-state would you have preferred to live in? Defend your preference with 
background knowledge and/or evidence from the text. 

 Read and evaluate the outcome of the Peloponnesian War.  Interpret the map and 
the meaning of the word alliance.  Evaluate: What happened to Greece after the 
Peloponnesian War? 
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Lesson 7: Greek Mythology and Literature  

 Students will read, analyze and question a text relevant to the myths and stories of 
classical Greece with examples of Greek gods and goddesses, heroes, and events.  
They will respond in writing to the following prompt: 

o “Ancient Greece developed as small city states, each being very 
independent.  They were never united into one nation; however they did 
share a common language, culture, and religion.  Explain why the Greeks 
developed their religion as well as how and why they honored/pleased their 
gods.  If you had to choose a god or goddess to worship, which god or 
goddess would you choose and why would you choose them?  Be sure to 
use text evidence to support your answer.” 
 

 Use the multimedia connections online access to watch video clips and access 
primary sources. (See pg, 255MC1) 

 

 Students will create a poster using a Greek God/Goddess/Mythical Creature to 
advertise a modern day product that they invent.  They may not use a brand that 
already exists.  So for example, they may chose to create their own sneaker brand, 
but they cannot use Nike. 

 

The following list shows a breakdown of what should be featured on their poster, and 

how each will be scored; 

 Completed Research Template, placed on the BACK side of the poster (30 points) 

 An image of your god/goddess/mythical creature (10 points) 

 Title/Catch Phrase (10 points) 

 Product featured with an Original name (10 points) 

 Product Description (10 points) 

 Neatness (10 points) 

 Creativity (10 points) 

 Spelling and Grammar (10 points) 

Lesson 8: The Olympics 

 

 Students will read and analyze a text relevant to why the city-states of Greece 
instituted a tradition of athletic competitions and the kinds of sports they featured.  
They will answer reading comprehension questions using text evidence. 

 Students can research the 2016 Olympics and compare what events are still 
practiced. 

 Use the multimedia connections online access to watch video clips. (See pg, 
255MC1 

 

Lesson 9: Alexander the Great 
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 Key Vocabulary: alliance, Hellenistic, multicultural 

 Students will read, annotate, and analyze about Alexander the Great. Answer the 
reading comprehension Questions, underline and number the answers in the text, 
correct as a group. 

 Analyze a map related to Alexander the Great’s Empire 

 Online text resource: Primary Source: “Alexander” from Plutarch’s Lives 
 

Lesson 10: Greek Achievements 

 Use the multimedia connections online access to watch video clips. (See pg, 
255MC1) to explore Greek statues and paintings and architecture (The Parthenon) 

 Introduce students to philosophy and explore the teaching of Socrates, Plato, and 
Aristotle.  Jigsaw in groups of three and have each student explain the main idea of 
each man’s philosophy to the group. Use pgs. 280-283- What were their key ideas?  

 Participate in the Socratic Method- see Critical Thinking: Analyzing Information- pg. 
280 

 

Lesson 11: Unit Summative Assessment and Wrap up of Essential Questions.  
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Unit or Topic: Unit 6 

Rome 

This unit discusses… 

 

The Roots of Western Civilization: Ancient 

Rome, c. 500 BC/BCE – 500 AD/CE (7.35 – 

7.44)  

 geographic location shapes Rome  

 origins of Roman Republic  

 Republic to Empire  

 contributions to Roman society  

 Roman alphabet  

 engineering/technology  

 fall of the Roman Empire 

Course/Subject: Social Studies 

 

Grade Level: 7th 

 

Time Frame: 8 weeks 

 

Established Goals:  

MA History Curriculum Framework:  

The Roots of Western Civilization: Ancient Rome, c. 500 BC/BCE-500 AD/CE 
7.35 On a historical map, identify ancient Rome and trace the extent of the Roman Empire to 
500 AD/CE. (H, G) 
7.36 Explain how the geographical location of ancient Rome contributed to the shaping of 
Roman society and the expansion of its political power in the Mediterranean region and beyond.  

(H, G, E) 

7.37 Explain the rise of the Roman Republic and the role of mythical and historical figures in  

Roman history. (H) 

 

A.  Romulus and Remus 

B.  Hannibal and the Carthaginian Wars 

C.  Cicero 

D.  Julius Caesar and Augustus 

E.  Hadrian  

 

7.38 Describe the government of the Roman Republic and its contribution to the development of 

democratic principles, including separation of powers, rule of law, representative government, 

and the notion of civic duty. (H, C) 

 

7.39 Describe the influence of Julius Caesar and Augustus in Rome’s transition from a republic 

to an empire and explain the reasons for the growth and long life of the Roman Empire. (H, E) 

 

A.  Military organization, tactics, and conquests; and decentralized administration 

B.  the purpose and functions of taxes 

C.  the promotion of economic growth through the use of a standard currency, road 

construction, and the protection of trade routes 

D.  the benefits of a Pax Romana   
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7.40 Describe the characteristics of slavery under the Romans. (H) 

 

7.41 Describe the origins of Christianity and its central features. (H) 

  

A.  monotheism 

B.  the belief in Jesus as the Messiah and God’s son who redeemed humans from sin 

C.  the concept of salvation 

D.  belief in the Old and New Testament 

E.  the lives and teachings of Jesus and Saint Paul 

F.  the relationship of early Christians to officials of the Roman Empire  

 

7.42 Explain how inner forces (including the rise of autonomous military powers, political 

corruption, and economic and political instability) and external forces (shrinking trade, attacks, 

and invasions) led to the disintegration of the Roman Empire. (H, E) 

 

7.43 Describe the contribution of Roman civilization to law, literature, poetry, architecture, 
engineering, and technology (e.g., roads, bridges, arenas, baths, aqueducts, central heating, 
plumbing, and sanitation). (H) 
7.44 Explain the spread and influence of the Roman alphabet and the Latin language, the use of 
Latin as the language of education for more than 1,000 years, and the role of Latin and Greek in 
scientific and academic vocabulary. (H) 

 

CCSS Reading for Literacy in History/Social Studies:  

RH.1: Cite specific textual evidence to support analysis of primary and secondary sources.  

RH.2: Determine the central ideas or information of a primary or secondary source; provide an 

accurate summary of the source distinct from prior knowledge or opinions  

RH.3: Identify key steps in a text’s description of a process related to history/social studies (e.g., 

how a bill becomes law, how interest rates are raised or lowered).  

RH.4: Determine the meaning of words and phrases as they are used in a text, including vocabulary 

specific to domains related to history/social studies.  

RH.5: Describe how a text presents information (e.g., sequentially, comparatively, causally).  
RH.6: Identify aspects of a text that reveal an author’s point of view or purpose (e.g., loaded 
language, inclusion or avoidance of particular facts).  
RH.7:Integrate visual information (e.g., in charts, graphs, photographs, videos, or maps) with 
other information in print and digital texts.  
RH.8:Distinguish among fact, opinion, and reasoned judgment in a text.  
RH.9: Analyze the relationship between a primary and secondary source on the same topic.  
 

CCSS Writing in History/Social Studies:  
WHST.1: Write arguments focused on discipline-specific content.  

z. Introduce claim(s) about a topic or issue, acknowledge and distinguish the claim(s) from alternate or 
opposing claims, and organize the reasons and evidence logically.  

aa. Support claim(s) with logical reasoning and relevant, accurate data and evidence that demonstrate an 
understanding of the topic or text, using credible sources.  

bb. Use words, phrases, and clauses to create cohesion and clarify the relationships among claim(s), 
counterclaims, reasons, and evidence.  

cc. Establish and maintain a formal style.  
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dd. Provide a concluding statement or section that follows from and supports the argument presented.  

WHST.2: Write informative/explanatory texts, including the narration of historical events, 
scientific procedures/ experiments, or technical processes.  

ee. Introduce a topic clearly, previewing what is to follow; organize ideas, concepts, and information 
into broader categories as appropriate to achieving purpose; include formatting (e.g., headings), 
graphics (e.g., charts, tables), and multimedia when useful to aiding comprehension.  

ff. Develop the topic with relevant, well-chosen facts, definitions, concrete details, quotations, or other 
information and examples.  

gg. Use appropriate and varied transitions to create cohesion and clarify the relationships among ideas 
and concepts.  

hh. Use precise language and domain-specific vocabulary to inform about or explain the topic.  
ii. Establish and maintain a formal style and objective tone.  
jj. Provide a concluding statement or section that follows from and supports the information or 

explanation presented.  

WHST.4: Produce clear and coherent writing in which the development, organization, and style are 
appropriate to task, purpose, and audience.  
WHST.5:With some guidance and support from peers and adults, develop and strengthen writing as 
needed by planning, revising, editing, rewriting, or trying a new approach, focusing on how well purpose 
and audience have been addressed.  
WHST.6: Use technology, including the Internet, to produce and publish writing and present the 
relationships between information and ideas clearly and efficiently.  
WHST.7: Conduct short research projects to answer a question (including a self-generated question), 
drawing on several sources and generating additional related, focused questions that allow for multiple 
avenues of exploration.  
WHST.8: Gather relevant information from multiple print and digital sources, using search terms 
effectively; assess the credibility and accuracy of each source; and quote or paraphrase the data and 
conclusions of others while avoiding plagiarism and following a standard format for citation.  
WHST.9: Draw evidence from informational texts to support analysis, reflection, and research.  
WHST.10: Write routinely over extended time frames (time for reflection and revision) and shorter time 
frames (a single sitting or a day or two) for a range of discipline-specific tasks, purposes, and audiences.  
*Note: Students’ narrative skills continue to grow in these grades. The standards require that students be able to 

incorporate narrative elements effectively into arguments and informative/explanatory texts. In history/social studies, 
students must be able to incorporate narrative accounts into their analyses of individuals or events of historical 

import. –Pg. 78 Massachusetts Curriculum Framework for English Language Arts and Literacy, March 
2011 
 

Resources: 

Holt McDougal: World History: Ancient Civilizations Through the Renaissance  

o Chapter 10: The Roman Republic- pg. 290-317 
o Chapter 11: Rome and Christianity- pg. 318-347 

 

 Harcourt Brace: Social Studies; Ancient Civilizations- pages 327-365 

 Stories in History: Ancient Rome 

  “The Roman Republic”, “Who Did What in the Roman Republic?”, “Julius Caesar”, 
“Augustus”, “Gladiators”, “Mt. Vesuvius and the City of Pompeii”,  “Constantine the Great 
and Christianity”, “The Break up f the Roman Empire”, by Vickie Chao 

 “The Coliseum – Thumbs Up or Thumbs Down?” by Sharon Fabian 

 “Cleopatra Part 1 and 2” by Phyllis Naeyel 
 

Online Resources:  

Google drive link to articles and resources in lesson sequence:  

https://drive.google.com/open?id=0B8amFDr6vptQTmF2S2U1XzFfTTA 

https://drive.google.com/open?id=0B8amFDr6vptQTmF2S2U1XzFfTTA
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hmhsocialstudies.com - online resource connected to text- contains an abundance of 
useful supplemental materials 
 

http://sheg.stanford.edu/ancient 

 

https://www.teachengineering.org/view_activity.php?url=collection/wpi_/activities/wpi_construct_

an_aqueduct/construct_an_aqueduct.xml  

 

Primary Sources:  

Excerpts from: Letter by Velleius, soldier under Emperor Augustus 

The Story of Spartacus by Plutarch 

Excerpt from The Amores 

Various Art and Historical Works 

 

Students will understand that… 

Content: 

 Rome’s location and government helped it 
become a major power in the ancient world 
 

 Rome’s tripartite government and written 
laws helped create a stable society. 

 

 The later period of the Roman Republic was 
marked by wars of expansion and political 
crises. 

 

 After changing from a republic to an empire, 
Rome grew politically and economically, and 
developed a culture that influenced later 
civilizations. 

 

 People in the Roman Empire practiced 
many religions before Christianity, based on 
the teachings of Jesus of Nazareth, spread 
and became Rome’s official religion. 

 

 Problems from both inside and outside 
cause the Roman Empire to split into a 
western half, which collapsed, and an 
eastern half that prospered for hundreds of 
years. 

  

Reading and Writing: 

 A text’s features, structure, and 

Essential Questions to Guide Learning & 

Inquiry 

How does geographic location impact 
society? 

 
What factors shaped government in Rome? 
How did Rome become the dominant power 
in the Mediterranean sea? 

 
What are the rights and responsibilities of 
citizens in societies? 

 
What makes someone a responsible citizen 
within his/her society?  

 
How does religion play a role in everyday 
life? 

 
Why do civilizations decline? 
 

 

 

http://sheg.stanford.edu/ancient
https://www.teachengineering.org/view_activity.php?url=collection/wpi_/activities/wpi_construct_an_aqueduct/construct_an_aqueduct.xml
https://www.teachengineering.org/view_activity.php?url=collection/wpi_/activities/wpi_construct_an_aqueduct/construct_an_aqueduct.xml
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characteristics facilitate the reader’s ability 
to make meaning of the text.  

 Good readers compare, infer, synthesize, 
and make connections to make text 
relevant and useful.  

 Good writers develop and refine their 
ideas for thinking, learning, and 
communicating  

 A writer selects a form based on audience 
and purpose.  

 Oral discussion helps to build connections 
to others and create opportunities for 
learning.  

Students will know… 

 The difference between primary and 
secondary sources 

 Content-specific vocabulary encountered in 
multiple text 

 

 How to apply geography skills, and compare 
historical maps from ancient civilizations to 
modern maps of present-day countries. 

 

 How to determine a central theme or idea 
from piece of informational text 
 

 The characteristics of civilizations within 
each Unit of study. 

 

a. the presence of geographic 
boundaries and political 
institutions 

b. an economy that produces food 
surpluses 

c. a concentration of population in 
distinct areas or cities 

d. the existence of social classes 
e. developed systems of religion, 

learning, art, and architecture 
f. a system of record keeping  

 

Students will be able to … 

Content:  

 Locate on a historical map, identify 

ancient Rome and trace the extent of the 

Roman Empire to 500 AD/CE.       

 Explain how the geographical location of 
ancient Rome contributed to the shaping 
of Roman society and the expansion of 
its political power in the Mediterranean 
region and beyond.   
 

 Explain the rise of the Roman Republic 

and the role of mythical and historical 

figures in Roman history.  

o Romulus and Remus 

o Hannibal and the Carthaginian 

Wars 

o Cicero 

o Julius Caesar and Augustus 

o Hadrian  

 

 Describe the government of the Roman 

Republic and its contribution to the 

development of democratic principles, 

including separation of powers, rule of 

law, representative government, and the 

notion of civic duty.  

 

 Describe the influence of Julius Caesar 

and Augustus in Rome’s transition from a 

republic to an empire and explain the 

reasons for the growth and long life of 
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the Roman Empire.  

A. Military organization, tactics, and 
conquests; and decentralized 
administration 

B. the purpose and functions of taxes 
C. the promotion of economic growth 

through the use of a standard 
currency, road construction, and the 
protection of trade routes 

D. the benefits of a Pax Romana   
 

 Describe the characteristics of slavery 

under the Romans.  

 

 Describe the origins of Christianity and 

its central features.  

A. monotheism 
B. the belief in Jesus as the Messiah 

and God’s son who redeemed 
humans from sin 

C. the concept of salvation 
D. belief in the Old and New 

Testament 
E. the lives and teachings of Jesus 

and Saint Paul 
F. the relationship of early Christians 

to officials of the Roman Empire  
 

 Explain how inner forces (including the 

rise of autonomous military powers, 

political corruption, and economic and 

political instability) and external forces 

(shrinking trade, attacks, and invasions) 

led to the disintegration of the Roman 

Empire.  

 Describe the contribution of Roman 
civilization to law, literature, poetry, 
architecture, engineering, and technology 
(e.g., roads, bridges, arenas, baths, 
aqueducts, central heating, plumbing, 
and sanitation). 

 Explain the spread and influence of the 
Roman alphabet and the Latin language, 
the use of Latin as the language of 
education for more than 1,000 years, and 
the role of Latin and Greek in scientific 
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and academic vocabulary.  

 

Literacy:  
Read, analyze, and interpret primary and 
secondary sources. 
 
Cite explicit and inferential textual evidence 
to support conclusions in discussion and in 
writing. 
 
Read closely first with support and then 
independently for a specific purpose related 
to the task.   
 
Determine the main idea of a text, and 
identify aspects of the text that reveal the 
author’s point of view or purpose.   
 
Analyze and interpret various types of maps, 
charts, and graphs. 
 
Explain and apply content-specific 
vocabulary. 
 
Assess the credibility and accuracy of 
sources. 
 
Use technology as a tool to research, 
organize, evaluate, and communicate 
information. 
 
Take notes and write, using quotes and 
paraphrasing, avoiding plagiarism and 
providing bibliographic information.   
 
Raise, consider, discuss, read and write 
about key questions regarding Ancient Rome 
 
Make judgments and decisions based on 
historical situations. 
 
Speak coherently and effectively present 
information to a large group 
 
Synthesize knowledge of exploration and 
colonization and reflect on learning by 
creating a finished product that is 
representative of personalization of 
information 
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Assessment Evidence 

Performance Tasks 

Task #1: Common Formative Assessment: 

Use the following link for lesson plan and 

access to the documents. 

http://sheg.stanford.edu/augustus 

(See Lesson 4) 

Writing Prompt:  

Based on the five documents complete the 

chart to evaluate each source and determine 

what kind of leader Augustus.  Based on your 

findings, write an essay evaluating what kind of 

leader you think Augustus was? Support your 

argument using evidence from the documents.  

 

Task #2:  

Unit Summative Assessment 

 

Other Assessment Evidence 

 Students’ contributions and 
demonstration of understanding during 
discussions. 

 Two-Column notes/T-chart used for note 
taking, primary source analysis, pre-
writing activities. 

 Written responses to text-dependent 
questions. 

 Optional quizzes for vocabulary or 
comprehension.  

 Independent analysis of maps, charts, 
and graphs. 

 On-going journal writing: Entries may be 
written on a daily basis in class or at 
home, after each lesson, or at any time 
the teacher and/or student feels 
appropriate. Journals may be used as a 
means of assessment. 
 

Key Criteria for Performance Assessment 

 

 Written answers should include evidence 
from the text to support student answers.   

 District and state writing rubrics should be 
used to assess the learning.   

Key Criteria for Other Assessments 

 Logical and comprehensible idea 
development 

 Textual evidence from the text used 
appropriately and accurately  

 Use of standard English conventions in 
writing and speaking 

 Proficient use of content-specific 
vocabulary and map skills 
 

Possible Accommodations – Performance 

task 

 

Scaffold learning tasks for struggling students 

by dividing parts of the assessment into smaller 

work tasks.  

 

Provide graphic organizers to assist with writing 

tasks and student checklists to self-monitor. 

Possible Accommodations – other 

assessments 

Provide audio and visual access to support 

text comprehension for struggling learners. 

 

Provide an outline or summary of the text. 

 

Use Anchor Charts to support the learning 

 

Differentiate close reading by reducing the 

number of paragraphs and practicing 

ongoing assessment of student progress to 

inform decisions about the students that 

need additional support.  

http://sheg.stanford.edu/augustus
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Apply RETELL strategies for ELL students 

 

Provide direct instruction of vocabulary: 

 Provide a description, explanation, or 
example of the new term. 

 Ask students to restate the 
description, explanation, or example 
in their own words. 

 Ask students to construct a picture, 
pictograph, or symbolic 
representation of the term. 

 Engage students periodically in 
activities that help them add to their 
knowledge of the terms through 
students discourse and written work. 

 Periodically ask students to discuss 
the terms with one another. 

Learning Plan 

 

Summary of Key Learning Events and Instruction          

In general: 

 Define vocabulary using context clues 

 Close reading (supported and then independent) with text-dependent questions to use with 
individuals and groups 

 Discussion in various modes (turn and talk, small group, think/pair/share, whole group, 
jigsaw) 

 Text-Dependent Questions  

 Direct Instruction in analysis of primary and secondary sources 

 Direct instruction in key vocabulary 

 Direct instruction in writing 
 

** Lessons are organized into topics and some are meant to extend over the course of 

several days 

 

Lesson 1: Exploration of Essential Questions (The unit should be “bookended” by an 

essential question exploration session, meaning that you begin exploring the essential 

questions and end the unit by looking at them again and reexamine them as a class and in 

collaborative groups.  Throughout the unit, teachers should refer back to essential questions 

and encourage students to consider them throughout the unit.) 

 Students can examine questions through collaborative groups, think-pair-share activities, 
journal writing or other such collaborative activities that help students engage in 
academic discourse.   

 

Lesson 2: Geography of Ancient Rome  
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 Key Vocabulary: Italian Peninsula, Adriatic Sea, Tyrrhenian Sea, The Alps, The Apennines, 
arable land, extinct volcano, Tiber River, Romulus and Remus 

 Students will read and analyze multiple maps of Ancient Rome, to combine and create their 
own map.  They will use a rubric to label, diagram and color a map of Rome. 

 Student will take two column notes on the climate and physical features of Italy 

 Students will read “Romulus and Remus”, they will annotate the text, and they will answer 
reading comprehension questions using text evidence. Use online test resource: Literature 
Activity 

 

Lesson 3: Roman Republic: Government and Society 

 

 Key Vocabulary: republic, consul, dictator, senate, patrician, plebeian, assemblies, tribune, 
veto, Julius Caesar, magistrates, checks and balances 

 Students will read and take notes using the key vocabulary as a guide to trace the early 
republic, government, society, and the role of citizens in Rome. Student will also compare 
the challenges the republic faced from the inside and outside. 

 Review and analyze  primary source: Law of the Twelve Tables 

 Create a visual diagram outlining the Government of the Roman Republic 

 Research and discuss how the laws and government compare to the United States today. 

 Online text resources: Economics and History: Rome and Money 

 Online text resource: History and Geography: The Punic Wars 

 Online text resource: Primary Source: The Story of Spartacus, by Plutarch 

 Create a web that explains the crises Rome faced in the later part of the Republic 
 

Lesson 4: Julius Caesar  

 Key Vocabulary: conquest, assassination, Cicero, Pompey, Marc Antony, 
Octavian/Augustus 

 Students will read “Caesar” and information in the text, they will annotate the text, and they 
will answer reading comprehension questions using text evidence. They will create a 
graphic organizer explaining the leadership qualities of Julius Caesar.  

 Students will read a play on Julius Caesar, they will create reading comprehension 
questions to go along with the play. 

 Guiding Questions: How did Caesar gain power? Why was he killed? How did most Romans 
feel about his death? What happened to Caesar’s killers? Why did Octavian turn against 
Marc Antony? How did the Roman Republic become an empire? 

 

 

Lesson 4: Roman Empire 

 Key Vocabulary: Census, Basilicas, gladiators, legions, acid rain, aqueduct, princeps, 
coliseum, Pax Romana, Augustus 

 Performance Task #1: CFA # 4: Use the following link for lesson plan and access to the 
documents.http://sheg.stanford.edu/augustus 
Writing Prompt:  

o Based on the five documents complete the chart to evaluate each source and 

http://sheg.stanford.edu/augustus
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determine what kind of leader Augustus.  Based on your findings, write an essay 
evaluating what kind of leader you think Augustus was? Support your argument 
using evidence from the documents 

 Students will read and take notes on Rome’s Accomplishments: Science and Engineering, 
Architecture and Art, and Literature and Language, and Roman Roads.  Jigsaw Activity: 
Each group will be in charge of conducting research and creating a visual or poster on the 
above listed topics.  They will then present to the class their findings.   

 Students will form teams and complete the “Do as the Romans, Construct an Aqueduct” 
challenge. (see resources) 

 Use text multimedia connections: Rome: Engineering an Empire for video clips, primary 
sources, and activities (See pg. 347) 

 

Lesson 5: Christianity 

 Key Vocabulary: Pope, martyrs, crucifixion, New Testament, Old Testament, Gospels, 
persecute, Disciples, Apostles, Messiah, Christianity, parable, Jesus of Nazareth, crucifixion  

 Students will read “Constantine the Great and Christianity”, they will annotate the text and 
answer the reading comprehension questions using text evidence.   

 Students will read “Paul Spreads Christianity” (Stories in History), they will annotate the text 
and answer the reading comprehension questions using text evidence.   

 Primary Source: Paul’s Letter to the Romans 

 Online text resource: Biography: Saint Peter 

 Online text resource: History and Geography: Spread of Christianity 

 Create a graphic organizer that summarizes how Rome’s policy toward Christianity changed 
over time. 

 

Lesson 6: The Fall of Rome 

 Key Vocabulary: barbarian, vandal, corruption, Byzantine Empire, Constantine, Huns, 
Goths, Attila, decline 

 Students will read “The Break up f the Roman Empire”, they will annotate the text and 
answer the reading comprehension questions using text evidence.  

  Use Interactive Map: Invasions of the Roman Empire, 340-500 

 Create a web that lists the factors that led to the fall of the Western Roman Empire. 
 

 

Lesson 7: Unit Summative Assessment and Wrap up of Essential Questions. 

 

 

 

 

 


